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Introduction

Shingo Katsuno, Ph.D.

Director of Educational and Social Survey Research Center (ESSRC)

In the present age of internationalization and informatiza-
tion, international comparative research takes place among
researchers; and, in general, such mutual exchange of data
is no less important in the educational sphere than the social
one. In Japan, however, it must be admitted that the system
for the public sharing of data and information domestically
as well as globally is not yet sufficiently developed, and this
lag forms a significant barrier to international collaboration
in educational and social research. This problem is pertinent
to our Center in its role as a collector of existing survey
data, and a producer of research findings based on it, which
it then releases to the general public as needed. In order to
perform this role, we use statistical methods and survey
techniques that we have found over time to be reliable and,
responding to social needs, verify existing theories and de-
velop new ones on formal education in terms of a wide
range of social and familial relationships.

In particular, surveys of the various fields of educational
studies in Japan, and of empirical studies in social sciences
related to them, reveal a pressing need for researchers able
to use existing survey data, and conduct secondary analyses
of them. In this respect, the current situation in Japan does
not lend itself to ready use of individual data collected by in-
dividuals and institutions. However, in the U.S. and Europe,
individual data gained by way of public subsidies must, af-

1

ter a certain amount of time has passed, be released to the
public, with the individuals and groups under investigation
made unidentifiable. A similar system will be necessary in
Japan, too.

The development of such a system, and the publication of
survey data, will make it possible to evaluate the quality of
data. The National Opinion Research Center (NORC) at the
University of Chicago regularly publishes a list of data cita-
tion, providing materials by which to evaluate data. And
such a procedure leads to the evaluation of the researchers
or institutions that collected and provided the data. In this
respect, highly regarded specialist journals in related fields
often apply the rule that “for articles based on secondary
analysis of data, only those that use data of sufficient reputa-
tion are accepted”.

To address this situation, both domestically and interna-
tionally, our Center holds symposiums relating to education
based on survey data, and public lectures on methods of
data collection and analyses for general educators. Our Cen-
ter, part of the University, thereby strives to overcome the
above-mentioned problems, taking a stance based on interna-
tional cooperation and working with various related re-
search institutions. We thereby attempt to fulfill our duties
as an institute designed to develop Japan's prospects, which
hold ever more hope here at the start of the 21st century.
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Educational and Social Survey Research Center,
Hyogo University of Teacher Education (HUTE)
International Symposium 2008: Implementation Guidance

Theme

International Symposium 2008

The Pursuit of New Possibilities in Recurrent Education for Teachers:
International Comparison of Innovative Cases in Graduate Schools

Objective

Recent years have seen large scale and extremely rapid changes-to a degree hitherto inexper-
ienced-in the social environment related to education. In the midst of a situation where the problems
and issues facing schools are becoming more complex and diversified, graduate school systems and
curricula are also being pressed to make revisions to provide education more directly related to ac-
tual situations at schools and the real needs of teachers. A policy designed for this at the national lev-
el in Japan was the call for establishment of specialist graduate schools, in other words, teaching pro-
fession graduate schools (from the 2006 Report of the Deliberative Council on Education). We will
soon be celebrating the 30th anniversary of the establishment of Hyogo University of Teacher Edu-
cation as a graduate school for the recurrent education of currently employed teachers. Employed
teachers who have graduated now number in the thousands, and we have sufficiently accomplished
our initial mission as literally Japan's biggest Graduate School of Education for teachers. While
HUTE has played a leading role in efforts towards becoming a teaching profession graduate school,
there are more than a few issues that must be faced in terms of actual implementation of such a sys-
tem.

In education, rash or careless mistakes are never forgiven-thus, it is first necessary to reflect on
past practice, and to carefully investigate not only our successes, but also our problems. To do so,
we must also humbly listen to the words of our graduates, and seek therein for clues to possible solu-
tions. It is also essential that we turn to our neighboring countries that are facing similar problems,
as well as learn from the experiences of several foreign countries that have already pursued ad-
vanced engagements in resolving similar dilemmas. This is because there are no borders when it
comes to theories of education. Further, many of the rapid changes occurring in societies throughout
the world, as well as the transformations seen among today's children, are the results of such things
as the globalization of economies and increased access to worldwide information, etc. Thus, the ex-
change of information regarding recurrent education of teachers from a global perspective, as well
as discussions and debate concerning future directions and possibilities, would be highly significant
and beneficial for all participants.

Educational and Social Survey Research Center (ESSRC), We planned this Symposium with the
above ideas and goals in mind. In Division I, there will be discussion of theoretical aspects, including
of the systems and policies of various countries, as concerns the possibilities of teacher recurrent
education within graduate schools. Next, in Division II, we plan to have discussion and verification,
from the perspective of actual practices, of successes and problems of teacher recurrent education
within graduate schools. Through these discussions, we hope to open novel possibilities for the recur-
rent education of currently employed teachers, possibilities that can be linked to the creation of nov-
el practices that meet the needs of the wide variety of actual school sites and situations.

This symposium is the 30th anniversary of the founding of Hyogo University of Teacher Educa-
tion as part of its priority list and will be.

Time and Date October 26, 2008 (Sunday), 10 a.m. to 4 p.m.
Place Matsukata Hall (Kobe Information Culture Building Fourth Floor Higashi-Kawasaki-cho, Chuo-
ku, Kobe-city)

Panelist and others

(1) Keynote Address

Eiichi Kajita, President, HUTE

(2) Assigned Speeches

Daegu National University of Education, Gyeongin National University of Education (South Korea),
Zhejiang Normal University (China), Vanderbilt University (Associate Dean) (U.S.A) Four persons, in-
cluding presidents, dean, etc.

(3) Coordinator

-Symposium Division I: Shingo Katsuno, Director of ESSRC, Executive Director & Vice President, HUTE
*Symposium Division II': Tomohito Harada, Director of Center for School Education Research, HUTE



(4) Panelist

+Symposium Division |

Kajisa Tetsuya, Chair, Advanced Professional Development in School Education, HUTE

Mitsuhiro Fukuda, Special Assistant to President in Charge of International Exchange Program,
HUTE

One incumbent teacher, respectively supported by Daegu National University of Education,
Associate Dean, Vanderbilt University

+Symposium Division Il

Yutaka Komeda,Professor, Graduate School of HUTE

Yukitoshi Harada,Chief Teacher, Elementary School attached to HUTE

Koichi Tanaka,Chief School Inspector, Japanese Ministry of Education, Culture, Sports, Science

and Technology

One incumbent teacher each, respectively supported by Daegu National University of Education,
Gyeongin National University of Education

Program

Keynote Address, Assigned Speeches : 10:00 a.m.—11:10 a.m.
Symposium (Division I):11:20 am.—12:40 p.m.

Symposium (Division II) : 2:00 p.m.—4:00 p.m.

Language Japanese and Korean, Chinese and English consecutive interpretation
Organized by Educational and Social Survey Research Center, HUTE

Co-Organized by Daegu National University of Education, Gyeongin National University of Educa-
tion, Zhejiang Normal University, Vanderbilt University

Supported by Japanese Ministry of Education, Culture, Sports, Science and Technology, Hyogo Pre-
fectural Board of Education, Osaka Prefectural Board of Education, Kyoto Prefectural Board of Edu-
cation, Nara Prefectural Board of Education, Shiga Prefectural Board of Education, Wakayama Pre-
fectural Board of Education, The Board of Education of Kobe, Kobe Newspaper, Japanese
Educational Press

Conference Preparation, etc. Vice President, Director, and President Special Assistance, “Foundat-
ion of University Staff and Constituted an International Symposium 2008 Execution Committee,”
which has been organized and placed in charge of preparation and management.

Chairperson
Shingo Katsuno Director of ESSRC, Executive Director, Vice President, HUTE

Members

Hideki Miyazaki Executive Director, HUTE

Mitsuhiro Fukuda Assistant President in charge of International Exchange, HUTE
Tomohito Harada Professor, Director of Center for School Education Research of HUTE
Kyoko Matsumura Professor, Director of Elementary School attached to HUTE
Yoshisuke Nakaoka Professor, Graduate School of HUTE

Kinichi Fukumoto Professor, Graduate School of HUTE

Tatsuhiro Yoshida Associate Professor, Graduate School of HUTE

Yasuo Watanabe Professor, Vice Director of ESSRC, HUTE

Eisuke Hisai Lecturer, ESSRC, HUTE

Yoshihiro Miyoshi Assistant Professor, ESSRC, HUTE

Miku Suzuki Assistant Professor, ESSRC, HUTE

Masashi Nakanishi Assistant Professor, ESSRC, HUTE

Yasushi Ito Director, Education and Research Support Section, Administration Bureau, HUTE
Takashi Doi Head, Administration Bureau, HUTE

Michiaki Tanibayashi Chief, Administration Bureau, HUTE
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International Symposium 2008

"The Pursuit of New Possibilities in Recurrent Education for Teachers:
International Comparison of Innovative Cases in Graduate Schools"

10:00-11:10

11:10-11:20

11:20-12:40

12:40-14:00
14:00-16:00

Program of Proceedings

Recurrent Education for Teachers in Japan, and International Comparison
Overall host: Kyoko Matsumura (Professor, Graduate School of HUTE)
Guest Speaker Introduction

Keynote Address: "Viewpoints of Recurrent Education for Teachers in Japan"

Theme: Presentation of a framework of understandings of recurrent education for teachers in Japan as
a basis for an international comparison (20 minutes)

Assigned Speeches: Theme: Recurrent education of graduate school teachers in South Korea, China,
and the United States of America (USA)

(1) President, Daegu National University of Education (10 minutes)

(2) President, Zhejiang Normal University (10 minutes)

(3) Associate Dean, Department of Education, Vanderbilt University Peabody College(10 minutes)
(4) Dean, Graduate School of Education, Gyeongin National University of Education (10 minutes)

Discussion (10 minutes)

Intermission

Symposium Division |, "Current Status of Teacher Recurrent Education
in Graduate Schools"
Theme: Innovative recurrent education of teachers in each country and at each university

Guest Speaker Introduction

(1) Regarding Japanese Graduate Schools of Education, which start in 2008 (15 minutes)
(2) The case of Vanderbilt University (USA) (15 minutes)

(3) The case of Korea or of Daegu National University of Education (15 minutes)

4)

4) The "Overseas Education Cooperation Program" of Hyogo University of Teacher Education(HUTE),
which starts in 2008 (15 minutes)

Discussion (20 minutes)

Intermission(Lunch rest)

Symposium Division Il, "Discussion for the Future"

Guest Speaker Introduction

Theme: Successes and Problems of Teacher Recurrent Education at Graduate Schools
-What were former students' expectations/objectives when they entered university?

+Were those expectations/objectivities met and fulfilled, or how, if such was the case, were they revised
thereafter? (10minutes x 5 speakers)

‘How are former students' university years contributing to their current employment?

‘From the viewpoint of their current professional positions, what further do former students find necessary?
(10minutes x 5 speakers)

(1) From the position of education policy makers in Japan

(2) From the position of local educational administrators in Japan

(3) From the position of a school teacher in Japan

(4) From the position of a school teacher in South Korea

(5) From the position of a school teacher in South Korea

Discussion (20 minutes)
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President HUTE (Central Council for Education,Chairperson of the
Sectional Meeting of Education Training)

Area of Expertise:Psychology,Educational Research

Educational Qulification: M.A. Graduate School of Letters/Faculty of Letters,
Kyoto University; Doctorate of Letters (Kyoto University, 1971)

Employment History:Chief Research Officer National Institute for Educational
Policy Research; Assistant Professor/Professor School of Human Sciences Osa-
ka University; Instructor/Center Head Kyoto University Center for the Promotion
of Excellence in Higher Education; President Kyoto Notre Dame University; Presi-
dent HUTE

Achievements(Publications):"Notes on Today's Children", Tokyo Shoseki Co.,
Ltd.; "An Introduction to Educational Evaluation", Kyodo Shuppan; "Learning
from Wagon", Tokyo Shoseki Co., Ltd.; "What is Absolute Evaluation (Criterion-
referenced Evaluation)?", Shogakukan, Inc.

Views on recurrent education for teaching staff in Japan

-Establishment of the Graduate School for Teaching
Professionals and the mission of universities founded on new concepts-

[Establishment of the Graduate School for Teaching Professio-
nals system]

From April 2008, the Graduate School for Teaching Professionals
system was established in Japan, and 19 graduate schools have
been started. These are professional degree courses within educa-
tional graduate schools.

However, subject education courses are included in existing
graduate schools (regular masters courses), while at Graduate
Schools for Teaching Professionals only courses related to educa-
tional practices, which go beyond the scope of each subject, are
available.

Japan's Graduate Schools for Teaching Professionals have
the following two goals.
(1) To give people who have obtained qualifications and abilities at
the undergraduate level further practical guidance and develop-
mental abilities, and to foster new teaching staff with the ability to
create new schools.

(2) To provide currently serving teachers with indispensable and
reliable theories and exceptional practical and applied abilities in or-
der to foster school leaders who can play guiding roles in their lo-
cal areas and schools.

The latter goal in particular can be called a goal of recurrent
education for teaching staff .

In contrast to traditional graduate schools in the field of educa-
tion, which strongly lean toward fostering researchers and academ-
ic research, the Graduate Schools for Teaching Professionals strive
to cultivate a high level of practical and planning ability related to
educational practices on-site in schools.

Thirty years previously, the Hyogo University of Teacher Educa-
tion, Joetsu University of Education, and Naruto University of Edu-
cation were already becoming established as special universities
(universities founded on new concepts) for providing on-the-job
training for teaching staff. After this, graduate school masters pro-
grams accepting currently serving teachers were established, al-
beit on a small scale, in the education departments of eight nation-
al educational and general universities.

There are about 300 people (200 of which were dispatched from
their schools) studying in the masters course of the Graduate
School for Teaching Professionals and general graduate school at
the Hyogo University of Teacher Education, while there are 20 cur-
rently serving teachers performing research in the doctoral course.
These figures are unsurpassed by any other university in Japan.

We are constantly aware of the fact that the Hyogo University
of Teacher Education was founded as an institution for providing
teaching staff recurrent education, and are striving to carry out
this fundamental mission.
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Views on Recurrent Education for Teachers in Japan:
Establishment of the Graduate School for Teaching Professionals and the Mission of

Universities Founded on New Concepts

Eiichi Kajita
President, Hyogo University of Teacher Education (HUTE)

Teachers must constantly undergo training throughout their careers. This has been
emphasized in Japan over the years. Shinhen Kyédikugaku Kydkasho (Textbook on
Pedagogy, New Edition) by Ose Jintard, a textbook for students at normal schools
published more than a century ago in 1903 by Kink6d6 Shoseki, concluded by giving the

following advice to students aspiring to become teachers:

Any man who intends to teach others must first endeavor to learn himself. As
knowledge is advancing rapidly, those who forget this are condemned to fall behind
the times. Involving oneself in learning is useful beyond its usefulness in teaching
others, and fervent study is not only beneficial for those who are involved in teaching.
Rather, it can be a source of spiritual satisfaction by the man who goes out into the
world as a teacher. There are many temptations in the world, but it is important to

pursue learning without falling to such temptations.

This century-old advice remains valid today, and seems to be worth being reemphasized

verbatim.

Now, main channels available for in-service schoolteachers in Japan to receive
on-the-job-training (OJT) can be roughly summarized as follows:

(1) Day-to-day self-training: Schoolteachers can make use of leisure time in their daily
lives to pursue self-training or self-educating activities such as reading books and
other materials, using the Internet to search for materials, visiting leading-edge
schools, and attending lectures and seminars.

(2) Participation in voluntary study groups: Teachers can join community voluntary study
groups or circles, as well as study groups that go beyond community boundaries.

(3) Participation in teacher training sessions sponsored by the Ministry of Education,
Culture, Sports, Science and Technology of Japan (MEXT) and prefectural boards of
education: Teachers can receive training through training sessions at the national

level, which are sponsored by MEXT, as well as in training sessions that are sponsored
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4)

(6))

by prefectural boards of education. There are, for example, training sessions for
beginner teachers, teachers with 10 years of experience, and school administrators.
Teachers can also take part in training sessions on specific, pressing educational
matters. These are offered by MEXT and boards of education.

Participation in a teacher’s certificate renewal seminar: Under a new system that has
been put into effect on a trial basis in fiscal year 2008, and which is scheduled to be
fully implemented in the same year, teachers will be required to have their teachers’
certificates renewed once every 10 years by attending a 30-hour seminar and by
passing an examination at the end of the seminar. Any teachers who fail to attend the
seminar and pass the examination will have their certificates revoked.

Enrollment in graduate schools: Enrollment in graduate courses in any field at public
or private universities is another way for a teacher to brush up their teaching skills.

In this connection, it should be pointed out that HUTE and Joetsu University of
Education were established in 1978, and Naruto University of Education was
established one year later. These institutions were specially designed to offer master’s
courses for retraining in-service schoolteachers, who are dispatched by prefectural
boards of education but remain on their payroll and continue to receive allowances.
Furthermore, fiscal year 2008 saw the launch of a new system of graduate education
for teaching professionals, one that is meant to train them to address the various needs
of schools and classrooms in a competent fashion. A total of 19 universities, including
HUTE and three private universities, started offering graduate programs under the
new system in 2008. Thus, receiving retraining at a graduate school is an officially

administered channel for recurrent education that is available for in-service teachers.

In passing, we should add that, because most schoolteachers in Japan at

elementary, junior high, and senior high schools are graduates of four-year undergraduate

programs, there is strong latent demand in this group to receive advanced education in

graduate schools. According to a statistical survey of schoolteachers by MEXT, the

breakdown for Japanese schoolteachers by educational credentials is as follows:

14



Elementary Junior high Senior high

school school school
FY2004
Completed a graduate course 2.6 4.5 11.1
Graduate of a 4-year college 83.1 88.8 86.7
Graduate of a 2-year college 13.7 6.4 1.5
Other credentials 0.5 0.4 0.8
FY1998
Completed a graduate course 1.5 3.1 9.2
Graduate of a 4-year college 81.6 88.5 88.1
Graduate of a 2-year college 16.5 8.0 1.9
Other credentials 0.4 0.2 0.8
FY1992
Completed a graduate course 0.7 1.8 8.2
Graduate of a 4-year college 78.4 87.8 88.7
Graduate of a 2-year college 20.0 9.8 2.5
Other credentials 0.9 0.6 0.6

This table shows that the ratio of senior high school teachers with a graduate
education has gradually been on the increase of late.

Upon completion of a master’s course, a schoolteacher is given a teacher’s
advanced-class certificate (which is given after the teacher has earned a master’s degree,
although it can also be earned by meeting other requirements). According to a survey by
MEXT’s Education Personnel Department, the number of teachers who were given this
certificate (excluding those who earned it by meeting other requirements), as broken down
by school category, has changed as follows in recent years. (Note that the figures in
parentheses are percentages relative to the total number of the teacher’s advanced-class

certificates conferred during the year):
Kindergarten Elementary school Junior high school Senior high school

FY2004 194 (1.3) 1348 ( 8.9) 5344 (35.4) 7806 (51.8)
FY2002 197 (1.3) 1556 (10.0) 5664 (36.5) 7700 (49.7)
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FY2000 170 (0.9) 1437 (8.4) 5386 (34.2) 7748 (45.4)

It also seems possible to conclude on the basis of this table that high school
teachers are relatively more eager than teachers of other schools to receive recurrent
education in graduate schools.

Due to the ongoing economic recession and shrinking tax revenues in Japan,
however, national and prefectural governments have lately been trimming their budgets
for enrolling in-service teachers in graduate programs for recurrent education, and
individual teachers, for their part, are economically hard pressed (this is particularly the
case with high school teachers, whose salaries are being cut back by their prefectural
governments). This situation is clouding in-service teachers’ prospects for receiving
recurrent education in graduate schools. To take the cases of HUTE, Joetsu University of
Education and Naruto University of Education, which have existed for approximately 30
years as institutions for offering recurrent education to in-service teachers, the total
number of in-service schoolteachers enrolling in the three universities’ masters’ programs
has been on a continuous decline, decreasing from 274 in FY2006, to 260 in FY2007, and to
234 in FY2008.

Against this background, all of the 19 Graduate Schools for Teaching
Professionals that were launched in FY2008 are having a difficult time in attracting
in-service teachers who are willing to be enrolled in their graduate programs.
Consequently, the percentage of students who go straight onto these graduate schools
immediately after completing their undergraduate education is much higher than

originally expected.

Graduate Schools for Teaching Professionals and HUTE

The Graduate Schools for Teaching Professionals in Japan have been established
as a new type of graduate school of education that specializes in offering professional
degree programs. Conventional courses for developing teaching expertise on matters
related to individual subjects are offered by existing graduate schools (as part of their
ordinary master’s programs), while the Graduate Schools for Teaching Professionals
specialize in offering only those courses that have a direct bearing upon educational
practices that go beyond the boundaries of individual subject matters.

The Graduate Schools for Teaching Professionals in Japan have the following two
goals:
(1) To enroll outstanding graduates fresh from undergraduate studies in education,

among those who have the proper attributes to be schoolteachers, to develop both
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practical leadership skills and their abilities to cope with practical situations, and
thereby train them to become resourceful new teachers who can play a central role in
the creation of new schools.

(2) To train in-service teachers to become school leaders who are equipped with a
thorough theoretical understanding and an outstanding ability to put theory into
practice or to apply it to concrete situations, this being indispensable for them to play

a leadership role in their communities and schools.

Of these two goals, the latter can be regarded as identical with the goal pursued
by the recurrent education of in-service teachers.

In stark contrast to the existing graduate schools in the field of education, which
are characterized by their strong tendency toward training academic researchers and to
carrying out academic work, the Graduate Schools for Teaching Professionals strive to
turn out educational professionals who are equipped with high-level practical and
planning capabilities concerning matters that have a close bearing upon educational
practice in schools and classrooms.

As can be seen from the statistics of student enrollment to be presented shortly,
approximately 300 in-service teachers are currently enrolled in master’s courses either at
the Graduate School for Teaching Professionals or the regular graduate school of HUTE,
with approximately 200 of them having been dispatched from prefectural boards of
education, while approximately 20 in-service teachers are working for their doctorate
degrees at the university. These figures are simply beyond the reach of any other
university in Japan.

To add, in passing, HUTE’s Graduate School for Teaching Professionals offers
master’s programs in the following four courses: School Leadership and Management;
Curriculum and Instruction for Expert Teachers; Moral and Career Education and
Psychology; and Advanced Elementary Teacher Education. On the other hand, the
university’s ordinary graduate school of education offers three master’s courses in its
Department of School Education (.e., School Education, Infant and Early Childhood
Education, and School Psychology (and Clinical Psychology), and six master’s courses in its
Department of Subjects and Related Areas of Education (i.e., Language Studies, Social
Science and Humanities, Mathematics and Natural Sciences, Fine Arts and Music, Human
Life and Health Sciences, and Integrated Studies).

The number of students enrolled in each type of master’s program as of May 1,
2008, as broken down into in-service teachers, former schoolteachers, and others, are as

follows:
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Graduate School for Graduate School of

Teaching Professional Education (Ordinary
(Professional Degree Master’s Program)
Program)
tstyearstudents | (SO0 | ionts | year stedents

In-service Teachers 36 99 173 (135)
Within teaching 3 17 20 (20)
experience
Other students 46 131 260 177
Total 85 247 433 (332)

Always mindful of the fact that our university was founded as an institution for
giving recurrent education to in-service schoolteachers, all of us at HUTE are striving to

allow the university to perform its duty in fulfilling this fundamental mission.
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Growth as Well as Initiation:
Legitimating Continuing Teacher Education in DNUE

For many years now we have tended to think of in-service
education as an ad-on to the initial teacher education, though it
has long been a major presence in the operation of DNUE ever
since its foundation well over forty years ago. The legitimate
mission of the university has always been pre-service educa-
tion, to the negligence of continuing teacher education includ-
ing graduate education.

We are now going to change this age-old regime. The con-
text for this change is two-fold; educational as well as politico-fi-
nancial. Provision for continued growth should be as legitimate
a part of college education as preparation for initial certifica-
tion. Further development is part and parcel of an initial educa-
tion institution, whenever the institution in charge is education-
ally responsive and responsible.

Our concern with the legitimation of continuing teacher edu-
cation originates as much from recent socio-political develop-
ments in Korea as from our gradual awakening to the full mis-
sion. Recent political shakeup around the mottos of autonomy
and competition, projected eventual elimination of financial aid
from the central government in a decade or so, dwindling pro-
spective student population, and narrowing job-openings for
the teaching profession-all these has conspired to force us to re-
think about the whole business of teacher education. The crisis
is financial as well as educational.

The continuing education wing of our university, including

graduate education, will be fortified to the same status at least,
as that of the initial education wing. (1) The In-service Educa-
tion Institute, for example, will be reshuffled to introduce a va-
riety of intensive workshops in summers and winters, geared
to the current needs of practicing teachers. (2) The Graduate
College will also be reorganized to closely align the masterls
courses with the needs of practitioners, say, by expanding case
methods courses, and to introduce doctoral courses for educa-
tion of teacher educators.

We will not, however, remain satisfied with reforms in con-
tinuing education. We will also reform undergraduate initial
education, partly in the direct of further education for practic-
ing teachers. Instead of existing practice teaching wholly rele-
gated to the participating schools, for example, a practice
teaching cohort will be introduced, consisting of a professor, a
practicing teacher, and several student teachers, where partici-
pating teachers engage in their professional development or
continuing education, while student teachers practice teaching
and professors conduct their research. Toward this purpose,
we plan to replace existing “practice schools” with American
style “professional development schools.”
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Growth as Well as Initiation:

Legitimating Continuing Teacher Education in DNUE

Sohn Seokrak
The President,
Daegu National University of Education, Korea

For many years now we have tended to think of graduate education, and especially in-
service education, as an ad-on to the initial teacher education. The legitimate part of the
university has always been pre-service education, to the negligence of continuing
teacher education including graduate education. The overall university organization and

resources allocation have been mainly around the needs of initial teacher education.

In-service teacher education has long been Balkanized into diverse institutions, such as
In-service Teacher Training Institutes of provincial education departments, regional
university colleges of education, junior college in-service programs, and teachers unions
like Korean Federation of Teachers. But, in earlier years, regional universities of
education like our DNUE, then called teachers colleges, were solely in charge of in-
service education for primary teachers, as well as their pre-serve education, including
education for prospective principals. Even in those years of monopoly, however, in spite
of sheer bulk of time and energy allotted for its implementation year round, continuing
teacher education was still regarded as an adventitious optional work undertaken for

pecuniary reasons.

I. Fortification and diversification of continuing teacher education

We are now going to change this age-old regime. Provision for continued growth should
be as legitimate a part of college education as preparation for initial certification. We
may have to be reminded anew that further development is also part and parcel of an
initial certification institution. We plan to fortify, from now on, professional
development education or continuing teacher education as a legitimate half of the

university education.

Our concern with the legitimation of continuing teacher education originates as much

from recent socio-political developments in Korea as from our gradual awakening to our
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full duty. Recent political shakeup around the mottos of autonomy and competition,
eventual phasing-out of financial aid from the central government in a decade or so,
dwindling prospective student population, and narrowing job-openings for the teaching
profession—all these has conspired to force us to rethink of the whole business of
teacher education. Importance of continuing teacher education looms larger than ever,

for financial as well as educational reasons.

The continuing education wing of our university—the other wing being initial
education—will house two chambers: The In-service Development Institute and The
Graduate College. The Institute will focus on timely intensive education based on felt
needs of the teachers, lasting for short period of time. It will include summer and winter
workshops around (a) issues arising from classroom practices and (b) contemporary
issues in education. It will also include individual growth programs for part-time

graduate students.

Our attitude toward workshops has so far been lukewarm at best. We have responded
only when outside agencies, such as local educational authorities, have asked us for
them. From now on we will be much more assertive on these matters; we will act on
anticipation rather than hindsight. Topics of workshops will be developed by teams of
concerned professors based on surveys of the needs of practicing teachers. Professors
will thus be involved in the process more actively than now. And the university as a
whole will also reach out for practicing teachers more aggressively than ever.
Alternative education, performance assessment, constructive education, as well as topics
around specific subjects could be among the workshop topics. Specific workshops will
come into, and out of, existence frequently, depending on current demands. Practicing
teachers who seek a more leisurely growth program, meanwhile, could be enrolled in a

graduate course as part-time students.

More systematic thread of continuing teacher education, however, will be the graduate
education. The Graduate College will focus on more systematic and extensive
education around persisting issues in education, in contrast to the Institute for short-time,
intermittent, intensive education. The College will not remain content with the status
quo, either. It will not be content with current two-year programs for experienced
teachers; it will be, presently, extended into additional three-year programs for
prospective fteacher educators in teachers colleges, university elementary (and

secondary) schools, public professional development schools, etc. We want to be an
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institution for education of teachers of teachers, as well as education of teachers per se.

The curriculum of the graduate studies is also currently in the process of revision.
Master’s courses are to be more aligned with the needs of practitioners. “Principles” of
subject teaching courses are to be replaced partly by “case methods” courses. Samples
of difficult cases of teaching in each subject area will be analysized and discussed in

these courses.

We hope the part of continuing teacher education, in contrast to that of initial
education—as well as our revenues—will grow larger in our duty toward educational

improvement of Korean schools.

II. Teaching student teachers as professional development

When you try to teach others what you know, you understand it better. When practicing
teachers try to teach student teachers how to teach, they can be clearer about their own
teaching. Teaching the student teachers, as well as in-service education in a university
context, can be an important opportunity for professional development of practicing

teachers.

We have so far been largely unreflective on our business of initial teacher preparations,
partly due to virtual government-guaranteed hiring of our graduates. Courses offered in
our institution have remained largely theoretical, and less than matched with on-site
classroom practices even when practical. We now plan to discontinue this attitude of
aloofness, and make our university practices closely linked to the practices in schools.
Recent political shakeup and upheaval around “autonomy” and “competition” seem to

make this necessity more urgent.

One plan in gestation is to extend our four-year undergraduate programs to five-year
ones. The fifth year will be a year for site-based internship, with method courses co-

taught by professors and practicing teachers on school sites.
Practice teaching based on a small cohort of a professor, a practicing teacher, and

several interns will be a better plan for the professional growth of all parties concerned,

than the practice teaching based on diffused collective regime currently practiced.
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Contrary to the current practice, the professor will be involved in the process
throughout; he or she will be in charge of several interns exclusively, along with the
classroom teacher. Interns will be apprentices to both practicing teachers and professors
as masters, so to speak; but practicing teachers would also be apprentices to the
professors and thus reveal the distinct seal of their masters in their relation with school
children. That is, the professors will be individually accountable to the quality of their
charges: practicing teachers, as well as student teachers or interns. Internship year for
student teachers will thus be a professional development opportunity for participating
teachers, as well as a time for experiment and research on the part of university

professors.

This means we need more experimental schools to embrace all professors who want to
participate in apprentice internship. We have currently two university elementary
schools. But they are university schools only in name; they are far from being laboratory
schools they have been intended to be. Experiments with instruction, curriculum and
organization are almost beyond reach in these schools; they are even less autonomous

than public “autonomous schools.”

Two university schools at their best, however, cannot embrace all the interns and
professors. We already have, of course, public “supplementary practice schools” in
addition to two university schools. But their functions are limited to the teaching of
student teachers by participating teachers alone; possibilities of professional growth for
practicing teachers are virtually closed out without the aid of professors. We need more
experimental and educational schools such as America’s “professional development
schools,” discharging three functions of teaching, professional development, and
research at the same time. We have an eye to replacing /imited supplementary practice
schools for comprehensive professional development schools. It presupposes a cohort
approach to practice teaching afore-mentioned, resulting in professional development of

participating teachers assisted by university professors.
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President, Zhejiang Normal University, China

Area of Expertise:Classical Chinese Literature, Higher Education Administra-
tion

Educational Qulification: 1988: Doctor of Literature from Zhejiang University
Employment History:1992-1996 Vice chairperson of Chinese Literature Zhe-
jiang University; 1996-1998 Head of Educational Affairs Zhejiang University;
1998-2006 Vice President Zhejiang University; 2006-present President Zhejiang
University

Achievements(Publications):"The Philosophical Spirit of the Dream of the Red
Chamber" , East China Normal University Publishing 2007; "Geographical Transi-
tion in Ancient Chinese Literature” , Fudan University Publishing 2006; "Ancient
Chinese Literature”, Zhejiang University Publishing 1996; "Senwa: The Magical
World Among Gods and People”, Sanren Shoten 1992; "Literary Criticism: the
Development of Cultural Perspective and Temporal Space" and many others.

Post-bachelor education for instructors in China
-Current status and trends of the Master of Education degree-

In 1996, our country started the Master of Education system
in order to accelerate the training of teaching staff and admin-
istrators in basic education, and to improve the quality of cur-
rently employed teaching and administrative staff. It is one of
16 specialized professional degrees.

Over the last decade, recruitees of the Master of Education
have been changing in response to need for development of ba-
sic education and teacher education in our country. In the be-
ginning, incumbent high school teaching staff and educational
administrators were recruited, but soon after the system's crea-
tion it was expanded to middle school full-time teachers and
educational administration staff, and teaching staff employed in
normal schools for secondary education. In 1999, the system
was expanded to other areas, such as teaching staff in charge
of basic cultural courses in middle schools and specialist per-
sonnel such as educational researchers. In 2003, the system
was further expanded to include full-time teachers and adminis-
trators of all schools, and administrators in charge of middle
schools, elementary schools, and kindergartens in educational
administrative bodies at every level. Now, the Master of Educa-
tion recruitment system has been formulated so that it can re-
spond to various basic education needs.

Also, specialized fields of the Master of Education have grad-
ually expanded in order to respond to the needs of basic educa-
tion business development. In 1997, there were just two ma-
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jors -educational administration and subject education- and six
courses, but in 2002 a further four majors and 11 courses were
added. Now it has been expanded to six majors-educational ad-
ministration, subject education, modern education and technolo-
gy, elementary school education, science and technology educa-
tion, and mental health education-with 17 courses, comprising
a Master of Education professional degree system that suffi-
ciently meeds the basic educational needs of our country.

In the 10 years since 1997, the scope of the Master of Educa-
tion professional educational project has steadily increased, re-
cruiting a total of 65,000 people in 10 years (the current enroll-
ment is 35,000). As of now, there are 57 universities nationwide
that provide a Master of Education, and it has become one of
the largest professional degrees in our nation.
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Post-Bachelor Education for Teachers in China:
The Current Situation and Future Prospects for the Master of Education Degree

Mei Xinlin
President of Zhejiang Normal University, China

After progress in educational reforms, China launched a Master of Education program in
1996 to accelerate the training of teachers and administrators in basic education, and to
improve the quality of currently employed teaching and administrative staffs. During the
11 years of its existence, since its launch in 1997, the Master of Education Program for
Teaching Professionals has trained a large number of competent teachers and school

administrators who are indispensable for basic education in China.

I. The Birth of the Master of Education Program in China and the Trajectory of its
Development

At its 14th meeting, in April 1996, the Academic Degrees Committee of the State
Council deliberated on and adopted a “Report on the Establishment and Trial
Implementation of the Master of Education Degree as a Professional Degree.” On June 10,
1996, the Academic Degrees Committee of the State Council and the Graduate Student
Affairs Office of the former State Education Commission (currently the Ministry of
Education) jointly released an “Announcement on the Trial Implementation of the Master
of Education Degree as a Professional Degree,” thus officially launching the new
professional degree. In 1997, 16 universities, including Beijing Normal University,
established Master of Education programs, which held their first entrance examinations
in and after April 1998. The first National Work Conference on Professional Degree
Education, which met in Beijing in 2001, defined the role of professional degree education
and its importance and mapped out a policy to step up the pace of developing professional
degree education, thus laying the foundation for and securing the further development of
the professional degree programs, including the Master of Education program. By 2008,
Master of Education programs had been opened in a total of 57 universities in China,
basically covering all the provinces in the country. During the 10-year period since their

establishment, these programs have turned out 31,461 Masters of Education.

II. China’s System for Training Masters of Education and Its Defining Features
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1. The Objectives of the Master of Education Program in China

The main objective of the Master of Education program in China is to “train
competent teachers and school administrators to take charge of the country’s basic
education.” “Those who earn the Master of Education degree must have appropriate
professional ethics and must be equipped with a sound understanding both of the basic
logic behind certain specific fields and of a systematic body of specialist knowledge
concerning these fields. At the same time, they must also be well versed in the basic
theories concerning contemporary education and in the theories and methods concerning
subject teaching and educational administration. Furthermore, they must be able to solve
problems in classrooms or in educational management by applying the logic and
methodologies they have mastered, as well as being proficient in reading and
understanding foreign-language books in their fields of specialization.” On the whole, the
Master of Education training programs are meant to train educational personnel to be
capable of putting theory into practice or of applying theory to concrete situations. As such,
the training programs encourage students to develop an extensive and sound ability to
think logically at a theoretical level, while also reminding them of the importance of being

able to apply theory to reality.

2. The Master of Education Program in China, Admission and the Curriculum

Persons with the following qualifications are eligible to apply to the Master of
Education programs in China:

(1) College graduates with bachelor’s degrees, and with experience of having been
engaged in basic education in classrooms or schools as full-time teachers or as
administrators.

(2) Officials of provincial, municipal, regional, and county governments engaged in
educational administration.

At its fifth meeting, held in 2003, the National Guidance Committee on the
Master of Education Program for Teaching Professionals expanded the eligibility limits to
include teachers and other employees of middle schools, elementary schools and
kindergartens that are run directly by government organizations.

Initially, majors established under the Master of Education programs consisted of
only two in subject teaching (the Chinese language and mathematics) and one in
educational management. As a result of a subsequent expansion, currently available
majors cover the following fields: subject teaching (ideology and politics, the Chinese
language, English, history, mathematics, physics, chemistry, biology, geography, physical

education, music, and fine arts), educational management, modern educational techniques,
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and elementary school education. The opening of a major in science education is now
under consideration.
The duration of study for earning the Master of Education degree ranges from 2
to 4 years, and the form of study varies from one university to the next.
(1) Some universities require students to fulfill a one year full-time requirement, but
then allow them to continue their studies while working.
(2) In some universities, students attend intensive lectures for two months in their first
year, and complete other course work by making use of summer and winter recesses.
(3) In some universities, a one and a half year full-time requirement, after which students
spend half a year writing degree theses while also performing their duties at their

schools.

3. The Structure of the Curriculum

The curriculum of the graduate program for the Master of Education degree in
China is made up of compulsory subjects and elective subjects. The compulsory subjects
are further broken down into two categories, one category consisting of common subjects
that are required for a degree, and the other consisting of basic theoretical subjects that
are also required for a degree. Usually students are required to earn at least 34 credits by
taking 4 common subjects for a degree, 5 compulsory subjects in one’s major, and 2
elective subjects. The line-up of subjects offered varies from one university to the next, but
the minimum number of credits necessary for earning a master’s degree is more or less
the same across the country, because the curriculum at each school is prepared in
accordance with the prototype plans which set forth model syllabus plans and training
schedules and are uniformly applicable across the country. In addition to taking subjects
and writing master’s theses, students are required to gain practical experience by taking

part in social surveys, engaging in research, and by assisting in classroom teaching.

4. Implementation of the Curriculum
Students working for a master’s degree in education receive training in the
following three ways.

(1) Lectures: The professor in charge of a certain subject announces beforehand a long list
of references for studying the subject concerned. During the lecture, the professor
explains the main contents and methodologies of the subject concerned.

(2) Group discussions: Discussions are carried out under the guidance of the professor
about basic theories and up-to-date research findings in specific fields or subjects. The

atmosphere is very lively and stimulating, with both the professor and the students
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raising questions and expressing their opinions. Students often pick up hints from
these discussions for their research and about solutions to any problems they might
face.

Private study by students: Each student studies the literature assigned by his/her
advisory professor on their own, and submits a report on the fruits of his/her private

study to their advisor.

III. Reforms and Trends in the Master of Education Program in China

In order to improve the quality of the Master of Education Program for Teaching

Professionals, it is necessary to maintain the program’s standards in terms of philosophy,

system, and conditions.

oY)

2

(6)

Improvements in and reforms of the existing policy for recruiting students working for
the Master of Education degree: In order to sustain and improve the quality of the
Master of Education Program for Teaching Professionals, it is necessary, first of all, to
screen applicants by means of a rigorous entrance examination. In recruiting
prospective applicants, it is necessary to place a greater emphasis on the features of
the Master of Education degree, in particular the professional, practical, and
comprehensive nature of the degree. In addition to attaching a great deal of emphasis
to the scores attained by applicants in the written examination, the screening process
should also take into account their ability to apply their theoretical knowledge and
understanding to reality, their basic talents, and their performance in an interview.
Reform of the Curriculum and Teaching Methods: Because of the lingering effects of
conventional graduate education, with its emphasis on training academic researchers,
the contents of the curriculum of the Master of Education program are heavily
oriented toward academic and theoretical arguments that are divorced from reality,
while at the same time practical and technical matters are regarded as being less
important. The curriculum of the Master of Education program in the future should
place a greater emphasis on the three salient features of the program, namely,
“extensiveness,” “novelty,” and “practicality.” The program is “extensive” in its
coverage of the knowledge required; it is “novel” in the sense that it actively
incorporates cutting-edge theories and techniques in education and educational
administration which are developed both in China and elsewhere; and it is oriented
toward students putting what they have been taught into practice.

Establishment of a mechanism to maintain the quality of the Master of Education
degree at a level commensurate with its features: At present a system for keeping a

check on the quality of the Master of Education degree has not yet been established.
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The quality of the degree is currently evaluated by means of a joint inspection of the
National Guidance Committee concerning the Master of Education Degre. Conducted
only once a year by the Committee, a rather loosely organized body, at its annual
meeting, this inspection is far from sufficient. Thus, there is an urgent need to
establish a system to maintain the quality of the Master of Education degree by
keeping a close check on all the layers of the graduate program from the bottom up.

Establishment of a system for evaluating the Master of Education degree: A
state-administered system for the evaluation of the Master of Education as a
professional degree should be gradually introduced. Such an evaluation is an
important tool in the hands of the state for administering education at the advanced
level. Therefore, the state ought to establish a law concerning the evaluation of the
Master of Education as a professional degree, in which it clearly defines the duties and
rights of both the organizations in charge of the evaluation work and of the
educational institutions to be evaluated, and stipulates what should be done to ensure
that all evaluation activities are organized and carried out and that the results of the

evaluation are treated in a just, fair, and objective manner.
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HABERR (BE. HIRY) - BA

Associate Dean, Department of Education, Vanderbilt University Peabody
College ; Professor of Psychology

Area of Expertise:Educational Psychology, Research Methods, Judgment
Analysis

Educational Qulification: Ph.D (University of Texas, 1966)
Achievements(Publications):Hogge, J.H. (2001). Application of the lens model
to the evaluation of professional performance. In K.R. Hammond and
T.R.Stewart (Eds.), The Essential Brunswick: Beginnings, Explication, Applica-
tions (pp.369-377). New York: Oxford University Press.

Hogge, J.H. & Schilling, S.G. (2001). Assessing the reliability of judgments. In
K.R. Hammond and T.R. Stewart (Eds.), The Essential Brunswick: Beginnings,
Explications, Applications (pp.411-415). New York: Oxford University Press.

Recurrent Education for Teachers
at Vanderbilt University's Peabody College

Vanderbilt University’s Peabody College of Education and Hu-
man Development provides both direct and indirect recurrent edu-
cation for teachers. Both of these types of recurrent education are
informed by Peabody’s extensive programs of research (including
studies of recurrent education) and are offered within the financial
realities of a private University.

Direct recurrent education for teachers occurs in programs in
which teachers themselves participate as students. Peabody offers
direct recurrent education primarily through its Master of Educa-
tion (M.Ed.) degree programs that enhance both the professional
capabilities and credentials of experienced teachers. Many of the
teachers who enroll in Peabody’s master’s programs seek to ex-
pand the scope of their teaching license (e.g., to teach at a different
school level), while others primarily wish to strengthen their pro-
fessional skills. A few teachers enroll in selected classes without
entering a master’s program. This is encouraged by special ar-
rangements with local private schools so that access to classes is
provided without charge.

Indirect recurrent education for teachers is accomplished by pro-
grams that prepare instructional leaders to promote best practices
by teachers. At Peabody, these offerings include the following:

‘Doctor of Education (Ed.D.) program in Educational Leadership
and Policy. This 36-month program, which prepares its partici-
pants to lead educational organizations, culminates in a year-long

independent research and analytic activity embedded in a group
project. The group project is designed to integrate theories and
tools learned throughout the program, and allows students to dem-
onstrate their mastery of concepts and methods.

*Doctor of Philosophy (Ph.D.) programs in Learning, Teaching, and
Diversity and in Special Education. These programs prepare schol-
ars for careers in major research universities that train teachers.
Ph.D. students’ graduate experiences includes school-based re-
search.

‘Peabody Professional Institutes (PPI) provide short-term and in-
tensive summer educational experiences for professional educators
and administrators. PPI topics for 2008 include Independent
School Leadership; Montessori School Leadership; Changing Organ-
izations: The Challenge to Lead and Learn; and School Superinten-
dents.

Principals’ Leadership Academy of Nashville (PLAN) is a year-
long program to develop school principals who creatively and cour-
ageously propel learning. In addition to aspiring and new princi-
pals, PLAN participants include “peer coaches” who are experi-
enced principals and serve as advisors to the less experienced
principals, and advisors who are PLAN alumni. PLAN partici-
pants learn through simulated dilemmas involving realistic day-to-
day situations that school principals confront, their analyses of
data from their own schools, and coaching by experienced princi-
pals.
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I. Recurrent Education of Teachers in the United States (10 Minutes)

In this section of my remarks, I will describe a few features of the landscape of
recurrent education and other professional development services for currently employed
teachers in the United States of America. These features include the increasing diversity
of the American student population, test-based accountability, requirements for renewal
of teaching licenses, alternative routes to teaching licensure, and alternative providers of
professional development services.

First, I should explain several terms that I will use today. I understand the “recurrent
education of teachers” to refer primarily to classes and courses of study, such as master’s
degree programs, provided by universities for teachers who already have a teaching
license. Some of these teachers are currently employed, but others may be temporarily
unemployed. I use the term “professional development services” to refer to various types
of training and other experiences intended to improve the effectiveness of teachers.
Professional development services include recurrent education offered by universities,
training provided by school systems, and training provided by other organizations.
Training provided for American teachers during the school year is often called “in-

service training” or “staff development.”

Diversity. The increasing diversity of the American student population creates

challenges for schools and teachers. Over the past two decades, minority groups have
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grown more rapidly than the White population. From 1980 to 2005, the White population
grew by 10 percent, while Hispanics, America’s largest minority group, grew by 192
percent. By the year 2020, minorities are predicted to comprise 39 percent of the total
United States populationl.

Many minority students speak English with difficulty. Among students in kindergarten
through 4th grade in 2005, for example, about one fifth of Hispanics and Asians spoke
English with difficulty. In the same year, about 5 percent of all elementary and secondary
students spoke English with difficulty®. According to American law, if students’ inability
to speak and understand English excludes them from effective participation in a school
district’s educational programs, the district must take steps to improve their language
proficiency in order to make its instructional program accessible to those students’.

In addition to providing special programs for students who speak a language other
than English at home and speak English with difficulty, school districts must encourage
their teachers to improve their capacity to facilitate the learning of students with limited
English proficiency. Thus, the increasing diversity of the student population creates a
greater need for recurrent education and other professional development services for

currently employed teachers.

Accountability. The American context of the recurrent education of teachers has been
dramatically affected by laws that have been enacted to increase the accountability of
educators. We have moved away from a focus on ensuring attendance to ensuring
proficiency. Schools are no longer judged on inputs. Instead, they are judged on outputs.

Accountability laws are intended to help ensure that school systems, and individual
schools, are making progress toward the goal of all students achieving proficiency in such
basic subjects as reading, mathematics, and science. The impact of the federal No Child
Left Behind Act of 1992* (NCLB) is especially strong. This law sets high standards and
requires special improvement efforts in schools that fail to demonstrate adequate yearly

progress in their students’ achievement test scores.

! National Center for Education Statistics, 2007, http://nces.ed.gov/pubs2007/minoritytrends/ind 1 1.asp
% National Center for Education Statistics, 2007, http:/nces.ed.gov/pubs2007/minoritytrends/ind 2 8.asp
SUs. Department of Education, Office for Civil Rights, 2008,
http://www.ed.gov/about/offices/list/ocr/index.html

* U.S. Department of Education, 2008, http://www.ed.gov/nclb/landing jhtmI?src=In
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There are painful sanctions that can be imposed on states, school systems, and
individual schools that fail to meet the standards set by NCLB. For example, the United
States Department of Education can withhold federal funds from states that fail to meet
requirements of the law. Financial sanctions also can be imposed on school systems, and
schools can lose autonomy.

NCLB focuses on educational outcomes in individual schools. Based upon students’
test scores, each school is required to reach predetermined levels of proficiency in
reading and mathematics each year (“Adequate Yearly Progress™). Schools that fail to
achieve Adequate Yearly Progress are “identified for improvement” and are required to
develop two-year plans that address their shortcomings. Schools that fail to improve in
two years are subject to corrective actions that may include replacement of staff, required
implementation of a new curriculum, and internal reorganization. If a school does not
respond to corrective actions, even more drastic steps may be taken. Accordingly, NCLB
is taken very seriously, and it has drastically changed schools’ spending priorities and
operating procedures.

NCLB also requires schools to work toward the goal that all teachers will be “highly
qualified”; moreover, schools that are identified for improvement are required to increase
their spending on staff development. As a result, there is an increased need for recurrent
education and other professional development services, especially for teachers in schools

whose test scores indicate lack of satisfactory progress.

Teaching license renewal. Many American teachers must participate in professional

development activities in order to renew their teaching licenses. Also, many school
systems provide financial incentives for such participation. Acceptable professional
development activities include a wide variety of experiences in addition to university
classes, so teachers do not have to attend university classes to accumulate credit for
license renewal. For example, the state of Tennessee awards “renewal points™ for
participation in professional conferences, peer coaching, school improvement projects,
and research projects with university faculty members, and many other professional

activities (typically, one renewal point corresponds to one hour of participation).’

> Tennessee Department of Education, 2008, http://www.state.tn.us/education/lic/doc/apprpts.pdf
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Participation in a university class, which corresponds to 45 renewal points, is only one of
many options teachers may choose.

In Tennessee, beginning teachers receive a teaching license that must be renewed
within five years. Those beginning teachers whose license is based upon a bachelor’s
degree must earn 45 renewal points® prior to license renewal, a requirement they can
meet with 45 hours of participation in various professional activities or by taking one
standard university class. Beginning teachers whose license is based upon a master’s
degree and who have taught in Tennessee public schools for at least three years are not
required to earn renewal points.

Experienced Tennessee teachers receive a “Professional Teacher License” that must
be renewed every 10 years. Professional Teachers whose licenses are based upon a
bachelor’s degree must earn 90 renewal points’ prior to license renewal, but they also
may earn renewal points in a variety of ways. They are not required to earn renewal
points by attending university classes.

In summary, requirements for teaching license renewal compel many teachers to
participate in professional development experiences and financial incentives may attract
them; however, teachers need not take university classes in order to meet license renewal

requirements or receive financial rewards.

Alternative routes to teaching licensure are increasingly popular in the United States.

All of the 50 American states and the District of Columbia recognize at least some
alternative route to teaching licensure (also called teacher certification), and it is
estimated that approximately one third of newly-hired teachers are coming through
alternative routes to teaching licensure®. As alternative routes to teaching licensure are
chosen by more and more prospective teachers, university schools of education become
only one option in the preparation of teachers.

Some of the alternative routes to teaching licensure that currently are available do not
require completion of classes in a university school of education. For example, some

routes rely upon training provided by school systems rather than by universities’. Overall,

6 Tennessee Department of Education, 2008, http://www.state.tn.us/education/lic/doc/apprpts.pdf
" Tennessee Department of Education, 2008, http://www.state.tn.us/education/lic/rprf.shtml

8 National Center for Alternative Certification, 2008, http://www.teach-now.org/intro.cfm

? National Center for Alternative Certification, 2008, http://www.teach-now.org/classification.cfm
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the increasing popularity of alternative routes to teaching licensure tends to reduce the

influence of university schools of education.

Alternative providers of professional development services are numerous. These

alternatives tend to reduce enrollments in recurrent education provided by university
schools of education in the United States because, as noted above, they make it possible
for currently employed teachers to satisfy professional development requirements without

attending a university. A few examples of alternative providers include the following:

. . . 1 . .
e Teacher unions (e.g., American Federation of Teachers'®, National Education
e 11 . . . .

Association ') sponsor professional development services, often in collaboration

with private companies.

¢ School districts provide in-service education for their teachers, either in training
centers or at individual schools. The training may be conducted by school district
employees, by consultants hired to conduct the training, or by organizations that

provide training for a fee.

¢ Training companies sell training directly to teachers. A recent Google search on
“professional development for teachers” identified 156 sponsored links (i.e.,
advertisements) for organizations offering training. There are many additional

training companies that do not advertise with Google.

e The Teacher-to-Teacher Initiative'” is promoted by the U.S. Department of
Education. “Designed by teachers for teachers,” this program offers summer
workshops and maintains a Teacher Training Corps of about 100 educators who

provide on-site technical assistance and instructional strategies sessions.

These few examples illustrate the fact that in the United States, many other organizations
compete with university schools of education in providing professional development

experiences for currently employed teachers.

Summary. In these introductory remarks I have sketched the American landscape in

which the recurrent education of teachers occurs. In this landscape, some trends have

' American Federation of Teachers, 2008, http://www.aft.org/topics/teacher-quality/erd.htm
' National Education Association, 2008, http://www.nea.org/profdev/index. htmlx
'2U.S. Department of Education, 2008, http://www.ed.gov/teachers/how/tools/initiative/index.html
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created an increased need for professional development services, especially the
increasing diversity of the American student population, many students’ limited English
proficiency, the demands of accountability laws such as NCLB, and requirements for
teaching license renewal. At the same time, the role of university schools of education
has been diminished by the development of alternative paths to teaching licensure and the
proliferation of alternative providers of professional development services for currently
employed teachers. In the United States, it is now possible for one to become a teacher
and to participate in a rich variety of professional development experiences without

attending a university school of education.

II. Recurrent Education of Teachers at Vanderbilt University’s Peabody College
(10 Minutes)

In this section of my remarks, I describe the circumstances (context) within which the
recurrent education of teachers occurs at Vanderbilt University, our recurrent education
strategy (direct and indirect recurrent education), and examples of indirect recurrent

education.

Context. Vanderbilt University is a private institution in Nashville, Tennessee, USA.
Vanderbilt enrolls approximately 6,500 undergraduate students and 5,300 graduate
students in ten colleges and schools including business (management), divinity, education
and human development, engineering, law, liberal arts, medicine, music, and nursing.

Including its large medical center, Vanderbilt has about 21,000 employees'”.

Peabody College is Vanderbilt University’s school of education and human
development. Peabody has approximately 1,150 undergraduates and 700 graduate
students (included in the total Vanderbilt University enrollment). About 35% of
Peabody’s undergraduates are studying to become teachers, and about 70% of Peabody’s
graduate students are in education-related programs. Some of Peabody’s graduate
students are studying to become teachers, some are preparing to become administrators in

schools or in universities, and some are planning to become university faculty members.

It is expensive to study at Peabody. For example, the cost of enrolling in a class at

Peabody is nearly three times the cost of enrolling in a class at a nearby public university.

'3 A profile of Vanderbilt University can be found at http://www.vanderbilt.edu/facts.html.
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As a result, a limited number of teachers enroll for recurrent education at Peabody
College. This fall (2008), about 40% of new graduate students in Peabody’s teacher
education programs are licensed teachers seeking to improve their skills and professional

credentials.

Because we are unable to enroll large numbers of currently employed teachers in our
regular classes, Peabody must find additional ways to contribute to the recurrent

education of teachers.

Peabody’s recurrent education strategy. In order to maximize our contribution to the

improvement of the professional skills of teachers, Peabody provides both direct and
indirect recurrent education for teachers. Both of these types of recurrent education are

informed by Peabody’s extensive programs of research.

Direct recurrent education for teachers occurs in programs in which teachers
themselves participate as students. Peabody offers direct recurrent education primarily
through its Master of Education (M.Ed.) degree programs that enhance both the
professional capabilities and credentials of experienced teachers. Teachers who enroll in
Peabody’s master’s programs with the goal of expanding the scope of their teaching
license (for example, to teach at a different school level) or to strengthen their
professional skills become recurrent education participants. In addition, a few teachers
enroll in selected classes without entering a master’s program. This is encouraged by
special arrangements with local private schools so that access to classes is provided
without charge for teachers from these schools. As suggested above, however, many
teachers choose to attend a less expensive public university because they cannot afford

the higher cost of classes at Peabody College.

Indirect recurrent education for teachers is accomplished by programs that prepare
instructional leaders to promote best practices by teachers. At Peabody, indirect recurrent
education includes degree programs, short-term, high-intensity experiences, and

programs offered in cooperation with the local school system.

Examples of indirect recurrent education. At Peabody, these offerings include the

following:
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Doctor of Philosophy (Ph.D.) programs in Learning, Teaching, and Diversity14
and in Special Education'’. These programs prepare scholars for careers in major
research universities, many of which train teachers. Ph.D. students’ graduate experiences
includes school-based research. At the end of their academic program, Ph.D. students
complete an independent research project (the dissertation) that demonstrates they are

ready to generate new knowledge through their own program of research.

Doctor of Education (Ed.D.) program in Educational Leadership and Policylé.
Students are required to complete a master’s degree before entering this three-year
program, which prepares its participants to lead educational organizations. The students
in this program are employed full-time and attend classes on weekends. Many commute

to their classes from other cities.

Rather than a dissertation, the Ed.D. program culminates in a year-long independent
research and analytic activity embedded in a group project. The group project is designed
to integrate theories and tools learned throughout the program, and allows students to

demonstrate their mastery of concepts and methods.

Peabody Professional Institutes'’ (PPI) provide short-term and intensive summer
educational experiences for professional educators and administrators. PPI topics for the
summer of 2008 included Independent School Leadership; Montessori School
Leadership; Changing Organizations: The Challenge to Lead and Learn; and School

Superintendents.

Principals’ Leadership Academy of Nashville'® (PLAN) is a year-long program to

develop school principals who creatively and courageously propel learning. These leaders

“See
http://peabody.vanderbilt.edu/Microsites/Academic_Department/Teaching_and Learning/Graduate Progra
ms/Doctoral Programs.xml.

:Z See http://peabody.vanderbilt.edu/x3858.xml.

See
http://peabody.vanderbilt.edu/Microsites/Academic_Department/Leadership Policy and Organizations/Gr
aduate Programs/EdD/Educational Leadership_and Policy (EdD).xml.

' See http://peabody.vanderbilt.edu/Microsites/PPI/Peabody Professional Institutes.xml.

'8 The material in this section is from http://www.vanderbilt.edu/ldcpeabody/PLAN/PLANHome.htm.
PLAN also is described in Chapter 8 of Kajisa, T. (2005). School leaders training programs in America.
Tokyo: Taga Publishing, ISBN 4-8115-6971-7 (in Japanese).
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understand and apply professional practices, concepts, and values in learning, leadership,

organizations, and policy.

In addition to aspiring and new principals, PLAN participants include “peer coaches”
who are experienced principals and serve as advisors to the less experienced principals,
and advisors who are PLAN alumni. The Academy’s participants are selected from a list
of nominees provided by the director of the Metropolitan Nashville Public Schools. They
are chosen to become part of PLAN because they have demonstrated unusual initiative,
intelligence, and a willingness to think about schools in new ways. In addition, they have

shown they have the courage to pursue these avenues in the best interest of students.
PLAN’s curriculum consists of five modules:

1. Vision of Learning. This module focuses on understanding the goals of education and
the importance of embracing a compelling vision for education. The focus is helping
the participants move from managing schools to leading schools that focus on
teaching, learning, and the development of individuals. This module covers theories
of learning and includes strategies for assessing student performance, structuring

curriculum, and utilizing appropriate instructional strategies.

2. Creating a Culture of Learning. This module focuses on how instructional leaders
can work effectively with teachers and others in their school community (including
parents) to propel student learning. This module emphasizes the importance of
creating a learning community within the school. Principals gain experience
observing in the classroom, coaching teachers, interacting with students, and
developing a school culture that supports systematic feedback and ongoing teacher
development based on student work and data. Principals learn about strategies to
engage parents, students, and the broader community in supporting their school’s

mission and its instructional programs.

3. The Leader as Learner. This module focuses on the individual leadership challenges
of each participant. Participants learn about their own personal leadership styles and
set individual goals to support their growth and development as school leaders.
Specific leadership skills are highlighted, such as the art of negotiation, decision-

making, conflict management and resolution, and having difficult conversations with
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various stakeholders. Time is spent analyzing dilemmas that often confront principals
as they make tough decisions and choices. This module provides participants
opportunities to assess and develop their ability to move from leadership development
theory to practice and is aimed at teaching the participants how to work with all

partners in their school community, including their teachers and parents.

4. Understanding Political, Social, and Community Contexts of Learning. Schools
cannot improve in a vacuum. They are embedded in a larger community context. This
module familiarizes participants with district, state and national policies as well as
financial arrangements that are central to understanding education today. Principals
must be able to work within these contexts to propel learning and teaching and at the
same time be familiar with a wide array of school designs and systems to make

informed choices about their own schools.

5. Leading Change for Learning. This strand helps the participants understand the
process of change and focuses on how to use data to inform their decisions. The
objective of this part of the curriculum is for each participant to develop specific
school improvement strategies and interventions using data to define needs, set goals,

plan interventions, manage the change process, and evaluate progress.

PLAN participants learn through simulated dilemmas (“challenges”) involving
realistic day-to-day situations that school principals confront, their analyses of data from

their own schools, and coaching by experienced principals.

® Challenges. Learning primarily takes place through carefully crafted challenges.
Challenges are simulated problems or dilemmas that focus on realistic, day-to-day
issues, events, and scenarios that school principals confront. The challenges are
deliberately designed to enable participants to learn how to assess a situation,
determine what they already know and what they will need to know, and to learn
how to identify and utilize sources of knowledge, skill and values that will enable

them to wrestle with real-life problems productively.

® School Based Interventions. Each participant analyzes his or her school, relying
on multiple data sources to develop a strategic plan. During the program,

participants choose one or more strategic initiatives for implementation, directed
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toward their strategic action plans. Lessons learned from the various strands and
challenges are practiced and implemented in the participants’ schools as they

relate to specific strategic initiatives and interventions.

e (Coaching. A central component of this program is peer coaching. Each of the
PLAN class members is paired with an experienced and highly effective principal.
The “coaching principals” serve as peer coaches and guides throughout the
learning process. Principals also have opportunities to shadow their coaching
principals and problem solve throughout the year. The coaches also serve as key
advisors to the principals as they implement specific strategic initiatives in their
schools. Because one key aim of this instructional strategy is that participants
understand the coaching process, they are provided ample tools and time to

dissect and reflect on what is happening during this stage of their development.

Summary. In this section of my remarks I have described Vanderbilt Peabody
College’s environment for the recurrent education of teachers. To maximize our impact
on educational practice, we emphasize indirect recurrent education through programs that
prepare instructional leaders to promote best practices by teachers. An example of such
an indirect recurrent education program is PLAN, the Principals’ Leadership Academy of
Nashville, which demonstrates how a university may partner with a local school system

in order to improve school leadership and, hence, teaching and learning.
ITII. Perspective on Recurrent Education as a Specialty (5 Minutes)

In this very brief section of my comments, I would like to highlight what I believe is a
serious problem that limits the effectiveness of recurrent education. This problem is the
dearth of rigorous research that reveals what features of teacher education affect teachers’

skills in ways that improve student achievement.

In April 2006, the President of the United States created the National Mathematics
Advisory Panel”. He instructed them to rely upon the “best available scientific
evidence” and to recommend ways ... to foster greater knowledge of and improved

performance in mathematics among American students.” The Panel worked for almost

' U.S. Department of Education, 2008, http://www.ed.gov/about/bdscomm/list/mathpanel/index.html
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two years before completing its final report® in March of this year. Although the Panel
focused on mathematics, some of its findings can be generalized to other subject matter

areas as well.

The National Mathematics Advisory Panel carefully examined the impact of
professional development programs for teachers. In the United States, such programs
include classes and degree programs at universities (recurrent education) and experiences
offered by other providers (for example, school districts, training companies, and teacher
unions). In its investigation the Panel looked for peer-reviewed research and national
reports that would provide high-quality information about the impact of professional

development programs for teachers.

Unfortunately, many of the studies were only descriptive. Descriptive research is a
useful starting point, but it does not tell us much about the impact of professional
development. Most of the studies that attempted to assess change featured two
assessments (before and after training) of a single group of teachers and did not include a
comparison group. This is a weak design that does not support unequivocal conclusions
about the impact of training. Also, the Panel found that many studies relied upon
teachers’ own reports about their knowledge before and after a professional development

experience rather than objective measures of teachers’ knowledge.

The good news is that the Panel did find some convincing evidence of positive effects
of professional development on students’ achievement gains. Overall, professional
development experiences, including recurrent education, do help teachers become more

effective.

The bad news is that the research did not provide sufficient information about features
of teacher education that might account for its impact on either teachers’ knowledge or
the achievement of their students. Although there are strong opinions about what qualities
of teacher education make it effective, the National Mathematics Advisory Panel did not
find strong evidence about what qualities of teacher education make it effective. The

Panel concluded that “Much more needs to be known about features of professional

2 U.S. Department of Education, 2008, http://www.ed.gov/about/bdscomm/list/mathpanel/report/final-
report.pdf
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development programs that are able to equip teachers with the knowledge and skills they
need to facilitate student learning.” (p. 40) This conclusion has important implications
for recurrent education as a specialty because universities that provide recurrent
education for teachers need to know how to change their programs in order to make them
more effective. Currently, we design our programs on the basis of our beliefs about what

works rather than dependable evidence about what works.

The National Mathematics Advisory Panel strongly recommended that future research
be designed to meet standards permitting the generalization of results. The Panel also
suggested that future research should be conducted to identify the key features of teacher
education that have effects on teachers’ capacity and students’ achievement. Examples
of key features include the duration of the professional development experience, the
structure of the experience, the content of the experience, and the pedagogy used to

present the content.

The Panel also suggested that robust evidence is needed about how contexts affect the
outcomes of professional development experiences. Examples of contexts include the

nature of the school, the characteristics of students, and the attributes of the teachers.

To summarize, the main point of these brief comments about recurrent education as a
specialty is that we know far too little about how to structure recurrent education to
maximize its effectiveness. As a result, we rely upon our beliefs about what works and
upon potentially misleading weak research. To correct this problem, universities need to
foster rigorous research to identify the key features of teacher education that improve the

effectiveness of teachers and the achievement of their students.

IV. Relationship between Educational Practice and Recurrent Education as a
Specialty (5 Minutes)

In the previous section, I lamented the lack of rigorous research about what features of
recurrent education make it effective, and I repeated the American National Mathematics
Advisory Panel’s call for research in this area. Even if the Panel’s recommendation is
immediately implemented, however, years will pass before the research evidence we

need becomes available. What can we do immediately?
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The obvious answer, I think, is that we should make use of the best research evidence
that is currently available. Even though we do not have the results of comprehensive and
rigorous research on the key features of teacher education that improve the effectiveness
of teachers and the achievement of their students, we can nevertheless apply the results of

research on how people learn.

Earlier today I mentioned the Principals’ Leadership Academy of Nashville (PLAN).
This program provides an example of research evidence having been used in the design
of recurrent education.

The challenges that confront PLAN participants with realistic dilemmas are structured

according to the “Legacy Learning Cycle™'

developed by Peabody College researchers.
The Legacy Learning Cycle, which is based on cognitive science research, is a general

framework for structuring inquiry. It involves the following steps (see Figure A):

1. An initial challenge (a realistic dilemma) is presented to participants. Participants
are given enough background information to permit them to use what they know
to generate ideas about the challenge. An example of a challenge is “Do you
think you can motivate people in your school to ‘embrace’ change, rather than

simply ‘comply’ with new regulations? How?”

2. Participants generate ideas about issues and possible answers. This step helps
participants make their own thinking explicit, encourages sharing of ideas among
participants in the group, helps the teacher assess the current state of participants’
knowledge, and provides participants with a baseline to more easily see how
much they learn. Participants record their initial thoughts and questions to enable

them to repeatedly reflect and refine their thinking as they explore the challenge.

3. Participants experience experts’ presentations of multiple perspectives about the
challenge. The experts can appear in short video clips, for example. Participants

compare their own ideas to the experience-based views of the experts. In this way

2! Schwartz, D., Lin, X., Brophy, S., and Bransford, J. (1999). Toward the development of flexibly adaptive
instructional designs. In C. Reigeluth (Ed.), Instructional-design theories and models (Vol. 2, pp. 183-213).
Mahwah, NJ: Lawrence Erlbaum.
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participants increase their understanding of the important issues on which they

should focus in their own research and study related to the challenge.

4. Participants research the challenge and revise their thinking on the basis of
information they obtain from reading, participating in classroom or on-line

discussions, or from other resources.

5. Participants test their understanding through formative assessment of their
learning. Based upon feedback about their performance, participants can choose
to return to the research step to revise their thinking and then test their progress

through another cycle of formative assessment.

6. Finally, participants go public, presenting their best solution or leaving a legacy
of tips and ideas for future participants. A participant’s solution can, for example,
be presented orally or in an electronic posting. This step helps participants learn
from each other, helps set standards for achievement, helps participants learn to

assess others and themselves, and motivates participants to perform well.

The Legacy Learning Cycle has worked well in the Principals’ Leadership Academy. It
also is being used in bioengineering education®” and has been adopted by the Texas
Education Agency. The Legacy Learning Cycle exemplifies how research on human

learning can lead to the improvement of teaching.

Closing Comment. The recurrent education of teachers is a challenging undertaking.

But those of us who are involved in this endeavor should remember a phrase that is
famous in Japan: “Boys, be ambitious!”* I hope that all of us—male and female—who
seek to improve the effectiveness of teachers will take to heart William Clark’s 1877
exhortation to his students and that we will provide recurrent education that is informed
by rigorous research, structured to increase the achievement of the students in our schools,

and carefully evaluated to help assure its effectiveness.

2 http://www.vanth.org
 http://en.wikipedia.org/wiki/William_S. Clark
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Recurrent Education of Teachers
at Vanderbilt University’s
Peabody College

21

Because Vanderbilt is a private
university,

*Classes are expensive (3X public university cost).
*Enroliment of licensed teachers is small.

+Peabody must find other recurrent education strategies.

Undergraduates 1,157
Graduate Students 717

Total 1.874

(Fall, 2008)
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Peabody’s Recurrent Education
Strategy

*Direct recurrent education for teachers
-- Teachers themselves are students
-- Primarily Master of Education programs

sIndirect recurrent education
-- Instructional leaders are students
-- Degree programs, short-term experiences, and
programs offered with local school system

Indirect
Recurrent
Education
Examples
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Peabody Professional Institutes

+For professional educators and administrators

+Short-term and intensive summer experiences

*Topics include
-- Independent School Leadership
-- Montessori School Leadership

-- Changing Organizations: The Challenge to Lead
and Learn

-- School Superintendents
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Doctoral Programs
*Ph.D. programs in Learning, Teaching, and
Diversity and in Special Education

+Ed.D. program in Educational Leadership and
Policy

Principals’ Leadership Academy
of Nashville (PLAN)

*Offered in collaboration with Metropolitan Nashville
Public School district

*Develops school principals who creatively and
courageously propel learning
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Summary of Peabody’s Recurrent
Education Strategy

+Provide direct recurrent education in Master's programs.

Provide indirect recurrent education to prepare
instructional leaders to promote best practices.

«Indirect recurrent education includes doctoral programs,
Peabody Professional Institutes, and Principals’ Leadership
Academy of Nashville (PLAN).
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Good news:
Recurrent
education helps
teachers.

Strong opinions
about teacher
education, but

Little strong N
evidence about

how to make it '
effective. .L

Rigorous research is needed on key
features of recurrent education:

+Duration

«Structure

«Content

*Pedagogy

«Contexts (nature of school, characteristics of
students, teacher attributes, etc.)
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Summary

*We know far too little about how to maximize
the effectiveness of recurrent education.

“We rely upon beliefs and weak research.

+Universities need to foster rigorous research
on teacher education.
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HRBERE (BE. L) :Fa

Dean, Graduate School of Education, Gyeongin National University
of Education, Korea

Area of Expertise:English Education

Educational Qulification: Doctor of Literature

Employment History:Middle School and High School teacher (1972~1978);
Researcher of Korean Educational Development Institute (1981~1986) ; Profes-
sor of Gyeongin National University of Education (1986 ~ Present)
Achievements(Publications):English Textbooks for Elementary School, Middle
School and High School; Methodology of English Teaching and Learning, Materi-
al Development of English Teaching and Learning; Theory and Practice of Teach-
ing English in Elementary School, Understanding Insight of Modern English Edu-
cation; Teaching and Learning of English Pronunciation

Innovating Directions of Graduate School Education
of Gyeongin National University

The Graduate School Education of GNU started in 1996 by
recruiting 80 elementary school teachers in the field of 4 ma-
jors. Thereafter continuously enlarging the majors up to now,
it covers 432 teachers in the field of 16 majors, half of them in
the nighttime course, and another half in the summer / winter
time course. Its main goal is reinforcing recurrent education of
the school teachers.

Striving to keep pace with the changes and demands of
schools and society in Korea, the Graduate School of GNU is
pursuing to innovate its system focusing on inaugurating new-
ly developed majoring fields, Flexible limitations of proper stu-
dents in each fields, the entrance qualifications, special study
course detached by local Board of Education, and curriculum
reform. The brief outlines are as follows:

First, the Graduate School of GNU is planning to introducing
the integrative majoring system that will be operated by coop-
eration of more than two differently majoring fields. For exam-
ple, Gifted Education. Media Education, Environment Educa-
tion, Multicultural Education, etc.

Second, the flexible limitation of students in majors is consid-
ered. At present, the number of students in each department
is the same regardless of the students® demand. We are at-
tempting to allot the basic number of students to all the depart-
ments, and assigning additional students according to the rate
of application every year.
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Third, Graduate School of GNU is discussing the matter of
opening doors to applicants regardless of their teacher qualifi-
cations. Presently the persons who want to enter the Graduate
School of GNU must have teaching jobs in the elementary
school or must have teacher qualifications. We are thinking of
enlarging the entrance qualifications to the ownership of all
the bachelors' degree.

Fourth, as a part of reinforcing the recurrent education of
teachers, the Graduate School of GNU is introducing the study
course of detached teachers from the local Board of Education.
The specially detached teachers will take the program of
study and research only in GNU.

Fifth, the Graduate School of GNU is gong to adopt the re-
search credit courses for improving the quality of the gradua-
tion dissertations. We are also attempting to assign compulsory
subjects to all the graduate students as requisites before sub-
mitting their dissertations.
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Direction of Educational Reform at the Graduate School of Education,
Gyeongin National University of Education

Ko, Kyoung-Seok
Dean, Graduate School of Education,

Gyeongin National University of Education

The Graduate School of Education of Gyeongin National University of Education was
established in 1996 with four majors in the master’s course and 80 postgraduate students.
The school’s subsequent evolution has increased the number of majors to the current 16,
with a total of 432 students (216 students each for night classes and seasonal classes)
selected each year, with the emphasis on recurrent education for teachers. Night classes
are held every Tuesday and Thursday evenings for 15 weeks in spring and autumn, while
seasonal classes are conducted for 15 weeks each during summer and winter breaks.

In response to changes in and calls from schools and society, the Graduate School of
Education of Gyeongin National University of Education has been promoting changes that
bring about improvements in its curriculum, including the opening of new majors, the
allocation of enrollments by major, the relaxation of enrollment qualifications, and the
introduction of a system for accepting in-service teachers who have been recommended by

school superintendents.

1. Establishment of New Majors
Majors currently offered at the Graduate School of Education of Gyeongin National

University of Education are as follows:

Pedagogy (five majors): Elementary Education Administration, Elementary Education
Methods, Special Elementary Education, Elementary School Counseling, Pre-school
Education

Subject education (11 majors): Elementary Ethics Education, Elementary Korean
Education, Elementary Social Education, Elementary Mathematics Education,
Elementary Science Education, Elementary Physical Education, Elementary Music
Education, Elementary Arts Education, Elementary Practical Arts Education, Elementary
Human Life Sciences Education, Elementary Computer Education, Elementary English

Education.

The Graduate School of Education has been promoting the establishment of new
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majors in order to respond to calls from schools and society and their demands concerning

education. We place emphasis on the creation of Integrated Majors that are managed

through cooperation and coordination between the teaching staff of two or more

departments. For example, we are moving ahead on the establishment of integrated

majors, such as education for gifted children in science and mathematics, multi-media

education, environmental education and multicultural home education. The following table

shows a list of subjects that are planned for gifted children in science and mathematics as

well as in multi-media education.

Education for gifted children in science and

mathematics

Multi-media education

Introduction to education for gifted children
Characteristics and discrimination regarding

gifted children in the science field
Research methodology for the education of

gifted children in the science field
gifted children
psychological counseling in the science
field

Education for gifted children and ingenuity

Development  of and

in the science field

Curriculum and evaluation of gifted children
in mathematics

Curriculum and evaluation of gifted children
in science

Teaching methods for gifted children in
mathematics/teaching methods for gifted
children in science

Seminar on education for gifted children in
mathematics/seminar on education for

gifted children in science

Multi-media education theory, school
education and media

Information-oriented society and media

Communications theory and semiology

Understanding and analysis of image
media

Popular media and pop culture

Media and art and culture, children and
media culture

Information ethics education, media
commentary, and the use of media in
education

Media creation and production education

Media, culture and fine arts education,
teaching methodology for the use of
media in education

NIE (newspapers in education)

2. Allocation of Enrollments by Major

Currently, the Graduate School of Education allots almost identical numbers of

students to each major. When the enrollment falls short of the limit in a particular major,

that major receives one student each from other majors with high rates of applicants in
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that particular year, with the major with the highest rate contributing the first of the
students to be transferred, until the shortage is filled.

However, there actually exist more than a few discrepancies in the rates of
competition among majors in the entrance examinations. Looking at the average
competition rate for the selection of postgraduates over the past five years, the average
was one for every 4.89 applicants for the most competitive major, and one for every 1.12
applicants for the least competitive major.

Given these developments, we are now considering a new selection method where
majors that draw many applicants are allocated higher enrollment limits and majors with
weaker drawing power get lower enrollment limits. An opinion survey conducted recently
found the university’s faculty is divided almost equally between those who favor the status
quo and those who believe that the enrollment limits should be differentiated on the basis
of competition rates.

Under these circumstances, we are seeking an approach to enhance the flexibility of
enrollment allocations by gradually and incrementally reducing the fixed basic enrollment
limits allotted to each major and by increasing the number of students allocated in

accordance with the rate of competition in entrance examinations.

3. Relaxation of Enrollment Qualifications for Master’s Courses

Currently, enrollment in our Graduate School of Education is limited to those with
qualifications for elementary school teachers, except for very special cases. Thus, people
without such qualifications cannot enroll at our Graduate School of Education for
education to help them improve their expertise, even when they are keenly interested in
elementary education and are actively involved in projects related to elementary
education.

Some people point to problems with the current system. They say that the school
fails to respond to the demands of ordinary people in local communities who wish to
receive quality education, and this, coupled with the absence of a diversified human
network between the constituent members of the Graduate School of Education and
alumni, is thought to be putting constraints on the further development of the university.

The relaxation of qualifications for enrollment at the Graduate School of Education
has several advantages. For instance, it provides ordinary people in local communities
with opportunities for quality education and the subsequent expansion of the Graduate
School of Education’s network should help enhance the brand value of the university. On
the other side of the coin, however, there are fears that the acceptance of people without

teacher qualifications could undermine the quality of education and lower the standards of
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our teacher education.

Moving in the direction of minimizing these problems and of maximizing the
potential advantages, the Graduate School of Education is looking at a variety of measures
to broaden the range of qualifications needed for enrollment in master’s courses from the
present situation where only people with qualifications as elementary school teachers can

enroll to one that includes those who hold ordinary bachelor’s degrees.

4. Introduction of Acceptance of Teachers who have been Recommended by School
Superintendents

Through discussions with regional boards of education, the Graduate School of
Education is promoting the introduction of a system for accepting the enrollment of
in-service teachers who have been recommended by school superintendents so that these
teachers can concentrate on research activities at the school.

A special selection process is in place for in-service teachers with certain educational
backgrounds and education-related specialists, both of whom hold bachelor’s degrees and
are recommended by municipal or provincial school superintendents. Students thus
selected are sent to be enrolled at the Graduate School of Education as special trainees
from the boards of education of their respective cities and provinces and can focus on
research activities.

These students, if they wish, can belong to organizations or institutes attached to the
university and conduct research on collaborative projects between the university and

relevant boards of education.

5. Revisions in the Curriculum

The completion of courses at the Graduate School of Education requires at least 27
academic credits (in nine subjects). Students can take up to two subjects in each semester,
and of the nine subjects, it is possible to take at least seven subjects from their designated
majors and between zero and two subjects from other majors. Completion of the course is
certified after an additional acquisition of three academic credits for a thesis.

The Graduate School of Education has two main fields: “general pedagogy” (five
majors) and “subject education” (11 majors). The subjects for the five majors in the former
are classified into those that are “major required” and “major elective” while the subjects of
the 11 majors in the latter field are classified in the “subject pedagogy” and “subject
content.” With this classification, major subjects are taken freely, and they vary for each
major.

When we regard the structure of the curriculum at the Graduate School of Education
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in a generally positive light, we can say that the autonomy of each major is relatively well
and openly secured. At the same time, however, a relative lack of commonality between
majors can be noted. Given that there needs to be a certain degree of commonality, we are
considering whether the current curriculum is really appropriate.

Furthermore, in view of the fact that graduate students are gradually losing interest
in discussions in majors other than their own, we are considering the establishment of
common compulsory subjects (with the Dean of the Graduate School of Education acting as
supervising chief professor and with professors being asked by the chief professor in each
major to conduct weekly lectures in rotation. This can more clearly reflect general research
perspectives on elementary education from the point of view of different educational

approaches.
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Executive Director/Vice-President, HUTE; Director of Educational and
Social Survey Research Center, HUTE

Area of Expertise:Health Education/Epidemiology

Educational Qulification: Ph.D. Pharmaceutical Science, Faculty of Phar-
maceutical Sciences, Osaka University

Employment History:Research Officer, Gifu Prefectural Institute of Public
Health; Associate Professor, Department of Hygiene; Hyogo College of Medi-
cine, Professor; Division of Epidemiology and Health Education; HUTE, Di-
rector of Research, The Joint Graduate School (Ph. D. PROGRAM) in Sci-
ence of School Education,Executive Director / Vice-President
Achievements(Publications): “School-based drug education” (Gyousei, To-
kyo); “School-based drug education in the world” Yakujinippou, Tokyo; “Curr-
ent status of drug use among Japanese Youth in Substance use among young
people in urban environment” (World Health Organization, Geneva)

Symposium, Division [ :
Current Status of Teacher Recurrent Education in Graduate Schools

In the international symposium "the Pursuit of New Possibili-
ties in Recurrent Education for Teachers: International Com-
parison of Innovative Cases in Graduate Schools", first a per-
spective for an international comparison of teacher recurrent
education in Japanese graduate schools will be proposed
through the Hyogo University of Teacher Education Presi-
dent's keynote speech "Perspectives on Japanese Teacher Re-
current Education". After this, university presidents employed
at Korean, Chinese and American universities will speak about
teacher recurrent education on the graduate school level in
their countries.

This will provide the basis for Division I of the symposium,
"Current Status of Teacher Recurrent Education in Graduate
Schools", in which three investigators of Japanese, Korean, Chi-
nese and American university will speak about the latest sta-
tus of and new approaches to teacher recurrent education in
each country and/or at each university. Their presentations
shall deal with three aspects, namely: (1) practical aspects of re-
current education (2) specialized aspects of recurrent education
(3) aspects of the relationship between educational practices
and teacher specialization.

Teachers play a central role in educating the children who
will lead the next generation, so the question of how to create
effective and high-quality teacher recurrent education is a com-
mon issue for all the world's nations.

In Division I of the symposium, we shall examine teacher
recurrent education in Japanese, Korean, Chinese and Ameri-
can graduate schools through an international comparison, and
investigate new possibilities for teacher recurrent education.
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Professor, Graduate School of HUTE; Chair, Advanced Professional
Development in School Education, HUTE

Area of Expertise:Graduate School for Teaching Professionals & Educational
Practices Enhancement

Educational Qulification: Ph.D (Pedagogy, Kyushu University, 1997)
Employment History:1989 Associate Professor, HUTE; 1997 Professor, HUTE
Achievements(Publications):"American School Instructor Training Programs”,
Taga Shuppan, 2005; "Fostering New School Leaders: New Forms of Manage-
ment Training through Government and University Cooperation” , Gakuji Shup-
pan Co.,LTD., forthcoming

The leading edge of teaching staff recurrent education

in the Hyogo University of Teacher Education graduate school
(Graduate School for Teaching Professionals)

The mission of the Hyogo University of Teacher Education
graduate school is to foster professionals who possess a high
level of expertise and practical abilities related to school educa-
tion. Since its establishment, the university has accepted many
in-service teachers, and undertaken to give them recurrent
education (retraining) in order to carry out this mission. Then,
in fiscal 2007, a year ahead of the system's formal inauguration,
the curriculum of the Graduate School for Teaching Professio-
nals was implemented, and recurrent education was begun
with new content and methods.

In my report, based on my year and a half of experience at
this university's Graduate School for Teaching Professionals, I
want to approach the issues of practicality and expertise in re-
current education at the Graduate School for Teaching Profes-
sionals by explaining the following points.

(DCourses of the Graduate School for Teaching Professionals
and the professionals who are trained there

@The Graduate School for Teaching Professionals curriculum
®Graduate School for Teaching Professionals management
structure

@Issues for improvement

-Significance of "common basic subjects

‘Improving university instructors' teaching skills and building
cooperation and collegiality

‘Building a system for constantly evaluating and improving

84

the educational course and methods

*Understanding and cooperation of training schools (affiliated
cooperating schools) and improving training instructors' guid-
ance skills

-Significance of "practical results" ("school improvement plan"
etc.) in place of the master's thesis
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On the Front Line of Teaching Staff Recurrent Education in the Hyogo University of

Teacher Education Graduate School (Graduate School for Teaching Professionals)

Kajisa Tetsuya
Professor, Graduate School of Education; Chair, Advanced Professional Development in

School Education, HUTE

Introduction
The mission of the Hyogo University of Teacher Education (HUTE) Graduate School is
to foster professionals who posses a high level of expertise and practical abilities related
to school education. To fulfill this mission the university, since its establishment, has
accepted many in-service teachers, and undertaken to give them recurrent education
(retraining). In fiscal year 2007, a year ahead of the present system’s formal
inauguration, the curriculum of the Graduate School for Teaching Professionals was
implemented, and recurrent education was commenced with new content and methods.
This report is based on my year and a half experience at this university’s Graduate
School for Teaching Professionals. I wish to approach the issues of practicality and
expertise in recurrent education at the Graduate School for Teaching Professionals by

explaining the following points.

1. The founding of the Graduate School for Teaching Professionals

(1) Background

In recent years, Japan has seen the increase of declining academic
achievement levels, bullying, school absenteeism, school down sizing, decrease of the
educational function in the family and community, and children with developmental
disorders. This has made the problems in school education both complex and
multifarious. At the same time, changes in social conditions has brought about diverse
expectations and needs placed on schools, by parents, students and community
residents. In response to this situation, schools are now required to be creative in
developing and putting into practice innovative course subjects, effective teaching, and
methods for student instruction, along with developing the school organization to
conduct these innovations. Implementing such school structuring, it is necessary to
have teachers who have a high degree of specialization and practical abilities to serve as

leaders in these efforts. The Graduate School for Teaching Professionals was

94



established to nourish just such individuals.
Along with HUTE there are nineteen professional schools for teacher training

in universities across the country that were accredited and established in 2008.

(2) Characteristics of the Graduate School for Teaching Professionals

The Graduate School for Teaching Professionals takes the form of a
specialized professional graduate school that specializes in nourishing professional
teachers with a high degree of expertise. In this sense the school’s goal is to train two
types of educational leaders.

(a) The training of individuals who have as undergraduates acquired the proper
attributes to teach, to be able to become an effective agent in school development as
new educational instructors.

(b) The training of in-service teachers to take on the role of school leaders in their
respective districts and schools.

Comparing the Graduate School for Teaching Professionals (Professional

Degree Program) with former graduate schools specializing in education (MA Program)

the following distinctions can be found.

(a) Theory and practice are fused together to make up the educational content and
methods.

(b) Case studies, class simulations, class observation, role-playing, fieldwork, mutual
and multidirectional discussion, are used in the practical teaching methods. For this
reason it is necessary that more than forty percent of the instructors have practical
experience.

(c) Because of the emphasis on training advanced professionals in the field of education,
research instruction and master’s dissertations are not required.

(d) The graduate school’s administration is generally in association with the demand
side (schools and boards of education).

(e) A regular verification and improvement system is installed for the organization’s FD

(faculty development) and outside/third party evaluation.

2. HUTE Graduate School for Teaching Professionals

(1) The process for the establishment of the Graduate School for Teaching Professionals
The HUTE graduate school is an institution embodying a new concept of teacher

education, and its mission is to train individuals with a high degree of specialization

and practical capabilities concerning education. Therefore, it has from its inception a

strong characteristic as a graduate school for the training of professionals. For this

95



reason, it has from an early stage started to plan the establishment of a graduate school
for teaching professionals.

In FY2005, our institute was selected by the Ministry of Education, Culture,
Sports, Science and Technology, Distinctive University Education Support Program
(Good Practice [GP]) for our proposal of “An in-service teachers education program in
cooperation between the university and schools,” and we established a “Liaisons Office”
to link the graduate school with the schools. There university faculty cooperated with
supervisors belonging to boards of education and school teachers to develop a
curriculum for the graduate school, based on practical instructional methods, along
with discovering experienced professional teachers and pioneer relations with schools
that can cooperate in conducting practical study (see “Report on the results for the
In-service teachers education program in cooperation between the university and

schools” at http://www. office. hyogo-u. ac. jp/pro/koho/doc/collabo2/index. htm).

Originally, the institutionalization of graduate schools for teacher training was
scheduled for the year 2007 but this was postponed until the following year, 2008.
HUTE had, however, targeted its graduate school’s establishment for 2007, so most
preparations had been completed. Two new majors, “School Leadership and
Management” and “Advanced Professional Development in School Education” were
established in the master’s program, allowing for the implementation of the plans of the
graduate school for teaching professionals ahead of time in FY2007.

In 2008, both of these majors were combined to form the Department of Advanced
Professional Development in School Education, and the transition to a graduate school

for teaching professionals with the same curriculum and administration was completed.

(2) The courses and human resource training.

In the HUTE Graduate School for Teaching Professionals, Department of
Advanced Professional Development in School Education, there are four courses of
studies (student quota: 100), each established to train leaders at the various career

stages of educators (refer to Table 1).

School Leadership and Management Course (student quota: 20)

This course is for the training of school management specialists, such as
principles and vice-principles, in innovative school development, and educational
administration specialists who are in school support positions such as instructional and

managing supervisors.
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Curriculum and Instruction for Expert Teachers Course (student quota: 30)

This course is for training teachers for intermediate leadership positions that play

a central role in the development and improvement of school curricula.

Moral and Career Education and Psychology Course (student quota: 20)

This course is for training teachers for intermediate leadership positions that play
a central role in developing and practical instruction related to extracurricular guidance,
such as, moral education, academic and career counseling, student counseling and

educational advice, and class management.

Advanced Elementary Teacher Education Course (student quota: 30)

This course trains elementary school teachers just starting their careers to be
effective by equipping them with practical leadership abilities as they take on
responsibilities in new school structuring.

Table 1: Human Resource Training in HUTE Graduate School for Teaching

Professionals

Career Training

Courses

Personnel Developed in the Course

School
Management
Leadership
Training

School Leadership and Management

Intermediate
Leadership
Training

Curriculum and Instruction for Expert
Teachers

Moral and Career Education and Psychology

= Future principals and
vice-principles, and school
management specialists

= Support instructional and
managerial support personnel,
and educational administration
specialists.

= Mentor teachers having
leadership roles in schools.

= Teachers having central roles in
practical classroom reforms in
schools.

= Teachers with practical abilities to
promote moral education and
student counseling in schools.

= Teachers taking a central part in
the development and supervision
of “moral education” programs.

Early Career

Advanced Elementary Teacher Education

Teacher Training Curriculum and Instruction for Expert | Teachers in early stages of careers
Teachers responsible for implementing new
Moral and Career Education and school structuring.
Psychology

(3) Curriculum
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1) The Curriculum Structure

The curriculum of HUTE Graduate School for Teaching Professionals,

contains three subject modules (see Figure 1) composed of basic common subjects,

special subjects and practical subjects. The course requirement is the successful

completion of 20 credits of basic common subjects, 20 credits of special subjects and 10

credits of practical subjects, for a total of 50 credits. Research instruction and MA

dissertations are not required.

Figure 1: Curriculum Structure

School Leadership and Management

Curriculum and Instruction for Expert Teachers

Moral and Career Education and Psychology

Advanced Elementary Teacher Education

Practical Subjects
Special Subjects

Basic Common Subjects

2) Basic Common Subjects

The four courses share 26 basic common subjects across six areas of study (see

Table 2)
Table 2: Basic Common Subjects
. Credits
Study Area Subjects Required | Elective
IC:)urrlcqu_m = Specialized Theory and Practice in Curriculum 2 o
ormulation and
Implementation Development
= Seminar in Lesson Planning and Teaching Materials 2 -—-
Practical Instruction Analysis
Methods of Subject = Case Study on Educational Methods and Support in 2 -—-
Material Class
= Theory of Authentic Assessment and Methods of 2 -—-
Educational Evaluation
. = Case Study on Problem Behaviors by 2 -
it:uaddeenr:lg% dn\fi'ggng’ Schoollchildren and Student_s o
= Practical Study on Education for Mind in School 2 -
Classroom and School | = Organizational Management for Schools 2 -
Management = Practice of Classroom Management for Children 2 -
Responsibilities of 2 —
School Education and | = Social Role of Teachers and Self-Development
Teachers
Others = Theory and Practice in Education for Human -—- 2
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Development
= Special Support Education in School: Needs, - 2
Methods, and Support Systems
= Theory and Practice in Human Rights Education for -—- 2
Teachers
= Seminar in Educational Computing - 2
Required Completed Credits 18 2
3) Special Subjects
For each course 10 Special Subjects are offered (see Tables 3-6)
Table 3: School Leadership and Management Special Subjects
. . Year of Credits
Field of Study Subjects Matriculation| Required
Educ?aftlona! = Educational Administration and Finance ! 2
Administration, . . . ; 2 2
! = Educational Policy Making and Evaluation
Finance and . 1 2
. = Educational Law
Policy
School = Organizational Management and Evaluation for 1 2
Organization Schools
Development = Staff Development and Training Program 1 2
= Management of Making School Open to Family and 2 2
School .
Management Community
Practice = Curriculum Management for School Renovation 1 2
= Risk Management in Schools 1 2
= Educational Research Methods for School 1 2
Fieldwork Improvement 2 2
= Planning for Improving School Management
Educational Administration
Required Completed Credits 20
Table 4: Curriculum and Instruction for Expert Teachers Special Subjects
Year of Credits
Field of Study Subjects Matriculati | Required | Elective
on
Mentorship for 1 - 2
Teacher = Teacher Mentoring : Theory and Practice
Training and = Professional Thinking and Knowledge Base 1 - 2
Practical for Educational Practitioners
Research
= Organization and Promotion of Educational 1 - 2
Research Practice Research
) = Discovery and Investigation Processes of 1 - 2
Promotion and ; )
Practical Problems in Schools
Problem : : .
. = Design of School Curriculum: Development 1 --- 2
Solving .
Research and Evaluation
= Development and Improvement of Learning 1 - 2
Environments
Classroom and | = Development and Evaluation of Curriculum, 1 - 2
Curriculum Units, and Teaching Methods
Development = Lesson Planning, Execution, Analysis, and 2 --- 2
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Evaluation for Advanced Teaching Practice
= Research on Original Materials and 2 -—- 2
Development of Teaching Materials:
Principles, Methods, and Techniques
:?esearch N *Research and Seminar on the Resolution of
mprovement of Practi . . 1-2 8 -
. ractical Problems in Education
Teaching
Required Completed Credits 8 12
Table 5: Moral and Career Education and Psychology Special Subjects
. . Year of Credits
Field of Study Subjects Matriculation| Required
» Theory and Practice in Moral Education and Moral 1 >
_ Teaching
Moral Education = Practical Development of Materials and Processes of 5 5
Moral Teaching
Academic and ,
Career = Program Development for Career Education 1 2
Counseling = Theory and Skill Development in School Counseling 2 o
= Case study on Collaborative Organization for Student > >
Student Guidance and Counseling
Counseling and = Faculty Development for Classroom Management ’ 2
Educational = Program Development for Intervention and 2 o
Advice Prevention of Interpersonal Problems
Classroom = Case Study on Family Support in School 2 2
Management = Program Development for Educational Community 1 >
Activities
= General Study on Education for Mind 2 2
Required Completed Credits 20
Table 6: Advanced Elementary Teacher Education Special Subjects
Year of Credits
Field of Study Subjects Matriculati | Require | Elective
on d
= Classroom Management and Construction of 2 2 -
Classroom Educational Relations
Management = Development of Extra-Curricular Activities and 2 2 -
Autonomous Cultural Activities
= Development, Analysis, and Evaluation of 2 2 -
Instruction of | 12ching 1 2 o
. » Theories and Practices of Moral Education and
subject D .
material evelopment of Moral Teac_hlng 2 - 2
» Development and Evaluation of Integrated
Studies
Indivi = Practical Guidance for Counseling and Career 2 2 -
ndividual .
Student Education) _ . . 2 2
Instruction = Method of Teaching and Supporting Children
with Special Educational Needs)
Research in * Practical Education for Prospective Teachers | 1 - 2
the practice of | = Practical Education for Prospective Teachers Il 2 - 2
Education = Action Research in Education 3 4 -
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= Research on Content and Teaching Methods of - 2
Subjects | (Japanese/Music)
= Research on Content and Teaching Methods of - 2
Subjects Il (Mathematics/Art)
Subject = Research on Content and Teaching Methods of - 2
Content and Subjects Il (Social Studies/Family and
Classroom Consumer Science) - 2
methods = Research on Content and Teaching Methods of
Subjects IV (Science/Physical Education) - 2
= Research on Content and Teaching Methods of
Subjects V (Life Environment Studies/Integrated
Studies/English)
Required Completed Credits 16
4) Practical Subjects or practicum are required for each course (see tables 7-10)
Table 7: School Leadership and Management Practical Subjects
Subiects Year of Credits
J Matriculation Required
* Internship for School Management Specialists 2 10
* Internship for Educational Administration Specialists 2 10
Required Completed Credits 20
Table 8:Curriculum and Instruction for Expert Teachers Practical Subjects
. . Year of Credits
Field of Study Subjects Matriculation | Required
Mentoring » Mentoring Practicum* 1 2
Practical Education = Practical Education Research Project 2 4
Research Project Practicum
Resear_ch for = Research for Educational Improvement 2 4
Educational ! *
| Practicum
mprovement
Required Completed Credits 10
*
Table 9: Moral and Career Education and Psychology
. . Year of Credits
Field of Study Subjects Matriculation | Required
Moral Education * First hand Research in Moral Education I* 1 4
Academic and Career (Reality of Moral education in schools)
Counseling : . .
Student Counseling and (;é:i;(nljsggg?she)arch in Moral Education Il 5 4
Educational Advice
Classroom = First Hand Research in Moral Education Il 2 2
Management (Case Conference)
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Required Completed Credits 10
*
Table 10: Advanced Elementary Teacher Education
. . Year of Credits .
Field of Study Subjects Matriculation | Required Ele:tlv
= First Hand Research | (Basic Practicum) 2 4 .
= First Hand Research Il (Developmental 2 8
School : -
Practicum practicum) 2 2 .
= First Hand Research Reflection seminar 3 - >
= Internship
Required Completed Credits 14

5) Characteristics of Class Methods

Basic common subjects, special subjects and practical subjects all have their own unique

characteristics. But the following are some of the characteristics shared by all.

(a) Detailed syllabi are prepared for all subjects. Each syllabus indicates clearly the

(b)

(0

(@

(e)

class goals, class content (15 lecture hours), instruction method, and the standard
and method for student evaluation.

Throughout the lecture, basic theoretical understanding is gained, and in the
practical subjects many actual examples are introduced to enhance practical
training.

Workshops, simulated learning, action research, case studies, fieldwork,
presentations and discussions are implemented for practical and two-way student
participation learning and instruction.

Academic faculty and experienced professional teachers work together in
formulating the curriculum and class content, and cooperate in conducting classes.
Unlike conventional student teaching, the research topics and content of the
partnership schools engaged in cooperation (schools in which practical training is
conducted) are studied beforehand and the research topics of student trainees are
matched accordingly. Also, university faculty support the research conducted by the

partnership schools so the practical training will produce results of mutual merit.

(f) Student teachers are in continuous contact with their partnership schools, and not

only receive instruction there, but are given many opportunities to support school

management.

(4) Administration

102




1) Partnership Schools

It is necessary for professional schools for teacher training to have cooperating
schools to implement practical training and internships. At present, HUTE is in
partnership with about two hundred elementary, junior high schools and special
education classrooms in Hyogo prefecture. Also, the schools employing the in-service

teachers studying in the university are in partnership.

2) Administration Organization

Professional schools for teacher training are required to maintain cooperation
between teachers, coordination with the outside (demand side), and constant evaluation
and course improvements. To insure this, the HUTE Graduate School for Teaching
Professionals has installed an administration organization unlike any other graduate

school under its academic supervisor (see Figure 2).

Planning and Steering Committee

The committee is in charge of all planning and proposals. For example, joint
research with partnership schools, educational material production, outside affiliation
strategies, e-portfolio development, and taking charge of accreditation evaluation are

all put into planning in the committee.

Class Improvement and Faculty Development Committee

The committee conducts, improvements to the graduate school’s curriculum and
classes and the organizing of faculty for study sessions. For example, class content and
methodology discussion meetings, mutual classroom observation, open classroom, and

evaluation by the students of the curriculum and classes are implemented.
External Evaluation Committee
Specialists from outside the university evaluate the entrance examination

procedure, classes, curriculum and administrative organization.

Partnership Schools Liaisons Council

The council deliberates on practical educational plans to be coordinated with
partnership schools, consider the proposals presented by the affiliate schools and plan

joint projects (such as research groups) with the partnership schools.

Full Time Faculty Meetings
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Information concerning the Graduate School’s curriculum, classes, and
administrative processes is communicated to the full time faculty and discussed to
attain a common consensus. The meeting is also the place to implement faculty

development.

The Center for School Collaboration and Professional Development

The Center serves as a bridge between the graduate school and the teaching
field. It is responsible for communication with the affiliated cooperating schools, plans
joint research projects, plans and implements faculty development practicum and

manages the data bank.

Figure 2: The Graduate School for Teaching Professionals Administrative Organization

Chair

Major Committee

The Center for School Collaboration and Professional Development

Practicum Liaison and Coordination Committee

Planning and Steering Committee
Class Improvement and Faculty Development Committee
External Evaluation Committee

Partnership Schools Liaisons Council

Full Time Faculty Meetings

School Leadership and Management Course
Curriculum and Instruction for Expert Teachers Course
Moral and Career Education and Psychology Course

Advanced Elementary Teacher Education Course

3. Prospects and Problems to be Addressed by the Graduate School for Teaching
Professionals

The HUTE Graduate School for Teaching Professionals is an innovative teacher

training institute in Japan. It took the lead by shifting the center of teacher training

from the undergraduate level to the graduate school level. With this, however, there
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remain a number of problems to be solved.

(a) The distinction of the roles to be played by professional schools for teacher training
and the established graduate schools of education.

(b) The building of cooperation and collegiality between university instructors.

(c) Improving the teaching abilities of university faculty.

(d) The building of an evaluation system that enables constant improvement to the
curriculum and teaching methods.

(e) It is necessary to gain the understanding and cooperation of the partnership schools
where practical teacher training is conducted, and raising the instruction capabilities
of the teachers in charge of practical training.

() Attracting students (especially in-service teachers) into the graduate program.

(g) A system to give follow up support to those who have completed the course of studies.
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Innovative practices in recurrent education of teachers
within the graduate school at DNUE

All of the graduate schools of Korean Elementary Education
Universities such as Daegu National University of Education have
been providing research, practice, and training service-oriented
programs for in-service teachers to improve their teaching quali-
ty and professionalism in elementary education. At schools, a
meaningful argument of educational issues such as constructive
learning, learner-oriented learning, and creativity education has
went on in progress and has been steadily established. Recently,
Korean government is strengthening information-oriented educa-
tion and English education to prepare school children to the age
of information and globalization.

From 1996, Daegu National University of Education(DNUE) star-
ted to provide a graduate program under a principle of "fostering
genuine teachers with the professionalism in elementary educa-
tion" and now offers 18 graduate majors to 281 graduate students
for either Spring/Fall courses(Night Time Program) or Sum-
mer/Winter courses(Day Time Program). Basing on the education-
al goal of promoting the professionalism in elementary education
and fostering elementary education specialist who are be able to
devote themselves to the development of elementary education.

Our graduate program consists of a minimum of 27 credit
hours of graduate course work, which is typically taking 9 cour-
ses during five semesters. In usual, our graduate students take 2
courses, 6 credit hours per semester. In case of the Summer/Win-
ter courses(Day Time Program), our graduate program consists

of a minimum of 30 credit hours of graduate course work, includ-
ing 3 hours of related research, during six semesters.

At the end of the second semester or the third semester, stu-
dents are assigned to a faculty member in their departments. Stu-
dents in consultation with their assigned academic plan a pro-
gram of research and thesis. This apprentices type of
consultation provides an opportunity for graduate students to con-
tact their advisor continually in order to foster their own profes-
sionalism in elementary education after even though they fin-
ished the program. In such interaction, they continue to renew
their content and pedagogical knowledge necessary for them to
be good teachers.

Currently, our graduate school reconstructs our program for in-
service teachers by considering the following points: expanding
entrance requirements, running multi-track(including attracting
dispatched teachers and instituting short-term course), organizing
and operating curriculums corresponding to the needs in schools,
enhancing action research, intensifying connection between theo-
ries and reality, advancing ability of understanding internationali-
zation, etc. Some of these are now in operation, and others are
seeking for solutions. All of these series of process are reinforcing
the role of a graduate school in DNUE, increasing its reputation,
and further more, proceeding to the direction that would promote
real qualities of elementary teachers.
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The Graduate School at Daegu National
University of Education

Sang yong Kim

Daegu National University of Education, Daegu, Korea

The graduate schools for elementary education in Korea have been providing
research, re-education of in-service teachers to improve their teaching and specialty in
elementary education. Daegu National University of Education [DNEU] is one of the
eleven National Universities of Education in Korea. Graduate students discuss
educational issues such as constructivism, student-centered learning, and creativity in
their courses.

This paper begins with the background and history of graduate school of national
University of Education and explains educational philosophy, motto, and goals of
graduate school at DNUE. I then examine practical perspective of teacher education
which is including the structure and implementing of curriculum, theoretical perspective
of it, and the relationship between them. Lastly, I introduce the changes of DNUE

graduate school system and the direction of the changes.

1. The background and history of graduate school in national

university of education in Korea

Satisfying the asking for raising the level of elementary school education and
teachers’ competence, eleven national university of education in Korea established
graduate school in 1996. DNUE started to provide a graduate program under the principle,
“Producing faithful teachers with the professionalism in elementary education” in 1998.
Now it offers eighteen majors and has 281 graduate students either in spring/fall course
which is night time program during elementary school semester or summer/winter course
which is day time program during elementary school vacation. Graduate program aims to
improve teachers’ professionalism in elementary education and cultivate elementary

education expert who contribute to the development of elementary education.
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2. Educational philosophy of DNUE

Figure 1 shows DNUE educational philosophy, motto, and goals.

Educational

Philosophy

Educational Philosophy Educational Philosophy

of Korea of DNUE
Embodying The path to inspirational
HONGIK INGAN teaching begins here

(the humanitarian ideal)

!
Educational Philosophy of

the graduate school of DNUE

Producing faithful teachers

with the professionalism

in elementary education

!

Educational
Motto

~_

Doing research and developing educational theory and
practice in order to raise the level of elementary school
education and yield outstanding elementary school teachers

and educational specialists.

!

Educational

Goal

Yielding teachers who have comprehensive understanding
and strong responsibility about educating children.

Yielding teachers who have specialty in elementary
education and readership.

Yielding teachers who have knowledge in their major and

ability for research.

Figure 1. Educational philosophy of DNUE
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3. Graduate school curriculum of DNUE

The goal of the graduate school curriculum of DNUE is to elevate elementary
education experts who can contribute to development of nation and society by doing
research. In order to embody this goal, the graduate school of DNUE has curriculum as
follows:

- Curriculum consists of two parts. One is about improving instruction and the
other is about academic content for the major.

- Required class and optional class consist of subject content for teaching and
teaching methodology.

- Subjects related with academic content comprise various disciplines to
complement specialty of teaching and study a wide range of educational field.

- Subjects are selected to understand practical issue in classroom and to study
theoretical issue.

- Graduate school curriculum is developed considering the coherence with
undergraduate curriculum and relationship between subjects.

Graduate program consists of a minimum of 27 credit hours of graduate course
work, which takes typically 9 courses during five semesters. Graduate students usually
take 2 courses, which is 6 credit hours, in a semester. In the case of summer/winter
course which is day time program, graduate program consists of a minimum of 30 credit
hours of graduate course work during six semesters including 3 credit hours of related
research.

At the end of the second semester or the third semester, students are assigned to a
faculty member of their major. Students are advised their academic plan, program of
study, and thesis. This apprentice allows students to keep contacting and consulting with
their advisor about teaching and research even after finishing the program. Throughout
this interaction with their advisor, graduate students continue to enhance their content
knowledge and pedagogical content knowledge to be a competent teacher.

Graduate students do not have enough time to prepare their class of gradate
school since they have a lot of work as elementary school teachers. They do not have any
record or note about their teaching and do not reflect their own teaching. Based on this

situation, classes of graduate school mostly focused on the theoretical issue. However,
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because of increasing the number of younger teachers, classes are trying to connect
between educational theory and classroom practice.

Course topic is various including perspectives on elementary school, children’s
understanding and learning, and developing and using hand-on materials. Class is lecture
by professors, presentation by students or discussion. Thesis is mandatory to get a master

degree.

4. Changes of the graduate school at DNUE

Issues about the graduate students are as follows:

- Many of them do not have enough subject content knowledge to explain
principles or background of elementary content

- The needs of deep understanding about educational theory and adopting it in
classroom

- Teachers’ superficial understanding about students’ learning

- The needs of educational theory based on Korean education system and Korean
students’ learning process and result

- The needs of teachers’ reflection about their teaching and their competency based
on theory
These are what we are trying to change in our graduate school:

- Change of teachers’ role: elementary special education, elementary counseling
education, educational media development

- Course emphasizes practical skill and teaching practice: computer lab, teaching
demonstration, developing hand-on material

- Graduate school holds seminar and invitation lecture for current issue in school,
educational reform, and educational policy

- Program is developed based on survey and students’ opinion

- Course is from lecture by professor to discussion and presentation by graduate
students

- Course adopts cases from elementary school classroom as instructional resources

To connect these two perspectives, DNUE makes an effort as follows:
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Firstly, graduate school is closely connected with undergraduate school which
focuses on understanding and combining three perspectives as learners, pre-service
teachers, and elementary school students.

Secondly, we try to bridge theory and practice. Course has changed from
considering theory and practice separately to applying theory to practice and reflecting
the result and effect.

Thirdly, courses are based on data from classroom and school. It makes easy to
access educational problems and issue, to explore and solve them and to make a model.

Finally, we try to change teachers’ belief about teaching. Teachers learn not only
to teach easily at school but also to ask students valuable questions and to listen to
students to figure out their thinking and understanding.

Throughout this effort, we are expecting graduate students to

- develop specialty in classroom practice throughout ongoing learning

- apply subject content knowledge to develop appropriate teaching for elementary
students

- discuss and use various teaching methodology and reflect their teaching

- learn teaching and learning inside and outside of classroom

- apply theory into practice, do research based on the practice, and bridge practice
and theory

- use media and technology effectively

- refine their knowledge and understanding through the reflective process

5. Conclusion

Currently, we reconstruct the graduate school program for in-service teachers
considering the following points: expanding entrance requirements, running multi-track,
organizing and developing curriculum corresponding to the needs of elementary school,
enhancing action research, intensifying connections between theories and practices,
advancing ability of understanding internationalization. Some of these are now in the
process, and we are searching the solution for others. All of these processes are
reinforcing the role of the graduate school of DNUE increasing its reputation. Bedsides,

These efforts will promote the quality of elementary school teaching in practice.
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The Graduate School
Daegu National University of Education
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» Do not have enough time to prepare their class.

» Record or note about their teaching and do not reflect their own teaching.

» Many of them do not have enough subject content knowledge to
explain principles or background of elementary content.

» The needs of deep understanding about tional theory and
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» Teachers' superficial understanding about students’ learning.

» The needs of educational theory based on Korean education system
and Korean students' learning process and result.

» The needs of teachers’ reflection about their teaching and their
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To connect these two perspectives, DNUE makes an effort as follows:

» Closely connected with undergraduate school and combining three
perspectives as learners, pre-service teachers, and elementary
school students.

» Try to bridge theory and practice

» Courses are based on data from classroom and school

» We try to change teachers’ belief about teaching
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Throughout this effort, we are expecting grad | to

= Try to bridge theory and practice

» Develop specialty in classroom practice throughout ongoing learning

» Apply subject content knowledge to develop appropriate teaching for
elementary students.

» Discuss and use various teaching methodology and reflect their teaching

» Leam teaching and leaming inside and outside of classroom

= Apply theory into practice, do research based on the practice, and
bridge practice and theory

» Use media and technology effectively

» Refine their knowledge and understanding through the reflective process
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¥ Expanding entrance requirements, running multi-track, organizing
and developing cumiculum comesponding to the needs of elementary
scheol, enhancing action research, intensifying connections between
theories and practices, advancing ability of understanding
internationalization.

» Reinforcing the role of the graduate school of DNUE increasing its
reputation.
- » Promote the quality of elementary school teaching in practice. |
N i e b

Page 3
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Professor, Graduate School of HUTE; Special Assistant to President in
Charge of International Exchange Program, HUTE

Area of Expertise:Computer Science, Environmental Problem

Educational Qulification: Graduate of Kyoto University Faculty of Engineering,
Ph.D in Engineering from the Kyoto University Graduate School of Engineering
Employment History:Formerly Assistant Professor at HUTE; Education, current-
ly Professor at Graduate School of HUTE
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Hyogo University of Teacher Education
Overseas Cooperative Educational Program started in 2008

This presentation will introduce the Overseas Cooperative
Educational Program, which began from 2008.

Until last fiscal year, the Overseas Cooperative Educational
Program was organized mainly by Yoshisuke Nakaoka, who
was the special advisor to the university president (internation-
al correspondence liaison). This program utilizes the features
of the teacher training university, and also obtains instructors
dispatched from organizations outside schools, such as JICA,
with the goal of providing abilities and skills for actively pro-
moting international cooperation that makes use of partner-
ships and educational experiences in Japan in regards to the
field of primary and secondary education in developing nations.

The pillars of the curriculum are (1) international educational
cooperation, (2) international understanding, developmental edu-
cation, and international cooperation, and (3) communication
and cultural education. The curriculum offers four general sub-
jects and 6 specialized subjects. Students in the master's pro-
gram who have an interest in international understanding and
wish to promote and implement international cooperation are
eligible. Students who acquire the prescribed number of cred-
its and pass their examinations shall receive the "Overseas Co-
operative Education Specialist" certification, which is unique to
this university.

There are currently 9 students studying in the program.
They approach their studies with enthusiasm, and include stu-
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dents with extensive overseas experience. Because the pro-
gram was just started in April, at this stage it is difficult to
provide a full report with regards to student opinions and im-
pressions of the classes, and how much their understanding
has deepened. However, all staff members responsible for the
classes want the program to function effectively and meet its
initial goals. We have every reason to expect that the Over-
seas Cooperative Educational Program will become an estab-
lished part of this university's master's program, and will be an
attractive program for many of our students.
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The 2008 Initiation of the HUTE Overseas Cooperative Educational Program

Mitsuhiro Fukuda
Special Assistant to President in Charge of International Exchange Program, HUTE

1. The Overseas Cooperative Educational Program: Its Need and Aims

The “Overseas Cooperative Educational Program” was organized after two years of
discussion conducted by a group led by Prof. Yoshisuke Nakaoka (the former Special
Assistant to the President in Charge of International Exchange Program). The program
was commenced in April of the 2008 academic year, and classes for the final semester
are now in session.

In recent years, the number of foreign children and students attending Japanese
schools has increased, creating a situation where teachers themselves must acquire a
deeper knowledge of international understanding so they can practice effective teaching
at their workplace. Also, teachers now have more opportunities to oversee students on
school and study trips abroad, and to personally participate in international NPO
activities involving educational support.

In answer to the international guideline set forth by the United Nations
Millennium Declaration (2000) that calls for “Education for All.” Japan has constructed
a framework for efforts to support developing countries in the diffusion of primary
education. The needs for education that crosses national borders will continue to
increase in the future.

Faced with the above situation requiring international educational activities,
HUTE which has as its purpose the training of high quality professional teachers, and a
graduate school commissioned for the recurrent education of in-service teachers
discussed the necessity for the Overseas Cooperative Educational Program and
established it. By taking advantage of its nature as a professional teachers training
university and receiving the assistance of instructors from organizations such as JICA
(Japan International Cooperation Agency), the program aims to equip graduates with
the capability and skills in preparation for cooperating in facilitating the diffusion of
primary and middle school education in developing countries and the educational

experience gained by Japan to be actively employed in international cooperation.
2. The Program’s Establishment within the Graduate School

This program and the Japanese Cultural Understanding Education Program are

designed for MA candidates taking the required courses and preparing dissertations in
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other courses, who can elect to receive the additional training. These programs function
as sub-courses.

The program targets graduate students who have an interest in international
understanding and desire to promote and practice international cooperation. An
orientation is held at the time when new students enroll, and ten students are chosen
through interviews. For the students, the additional courses needed to complete the
program along with their regular course requirements places a heavier load of class
work on them, but it insures that those entering are serious and dedicated to overseas
educational cooperation. The basic curriculum explained in the following is specifically

for the students accepted into this program.

3. The Curriculum
The core of the curriculum is composed of the following three areas.
(1) International Educational Cooperation
(2) International Understanding, Development Education and International
Cooperation

(3) Communication and Cultural Education
The subject groups included in Area (1) are founded on the rich educational background
acquired in the graduate school of HUTE and focus on training necessary for
educational cooperation conducted in developing countries.
Area (2) offers courses that will develop international understanding necessary for
conducting educational cooperation in developing countries.
And Area (3) develops the necessary communication skills of the candidates needed for
educational cooperation overseas.

The curriculum is composed of four Core and six Special subjects (see List below)

Area (1) Special Subjects

Research for Development of Subject Education

Development of Environmental Education

Development of Women’s Education and Literacy

Development of Special Support Education

Education for Disaster Prevention and Trauma Care

Practicum of Overseas Educational Cooperation
Area (2) Core Subjects

International Understanding, Development Education and International
Cooperation

Educational Development in Developing Countries and Japan’s Educational
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Cooperation
Area (3) Common Subjects
Developing Communication Skills

Methods of Japanese Language Teaching

During the two-year course of studies the candidates are required to obtain ten
(10) credits. In this academic year the Overseas Educational Cooperation Fieldwork is
scheduled for February 2009, and the candidates will visit Manila for one week, where
they will learn about the educational system in the Philippines, observe classes in a
number of schools and exchange views with primary and middle school teachers. Next
year the plans are to conduct the practicum in Vietnam and Thailand. There is almost
no precedent in the curriculums of national university graduate schools of a practicum
conducted in developing countries. This is a unique feature of this program. After
completing the required courses and passing a workshop presentation the candidate
will be granted the qualification of “Overseas Educational Cooperation Specialist,” a

qualification original to HUTE.

4. Results of the Course

At present there are nine students in this program. Included in the group are
students with extensive overseas experience, and they have shown great dedication in
their studies. In the first semester of this year’s International Understanding,
Development Education and International Cooperation, classes were taught by
lecturers from the university faculty, specialists from outside the university and
instructors from JICA. At the end of the course students were asked to give a 45-minute
presentation on their personal overseas experiences and express their evaluation of
them. Photographs and videos accompanied these presentations. The countries that
were the subjects of these presentations were: Thailand, China, Nepal, Zimbabwe,
Madagascar, Northern Mariana Islands (USA), Morocco, Cuba, Belgium, England and
the Netherlands.

The content and focus of each presentation varied, with some focusing on a
country’s politics, education and lifestyles, others surveying a country’s history of
colonization and the present problems in its relationship with developed countries, and
still others addressing questions such as, why poverty exists in a country, and what is
meant when talking about Japanese identity. Each presentation was followed by a
question and answer session, and the results of a questionnaire distributed among the

participants showed the students had gained much from the discussion.
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A questionnaire concerning the program asking for opinions and evaluations, and
to what degree understanding was deepened, is now being analyzed. At this time,
however, all the course instructors hope that the program will function effectively and
that the initial aims of the program will be reached. We would like to see the HUTE
Overseas Cooperative Educational Program become well established as part of the
master’s program, and develop in the future, growing into a program that will become

more attractive for a broader base of students.
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PR FIREE

Professor, Graduate School of HUTE; Director of Center for School Education
Research, HUTE

Area of Expertise:Social Studies Education

Educational Qulification: Ph.D (Pedagogy, Hiroshima University, 1997)
Employment History:Public High School Teacher, Instructor/Assistant Pro-
fessor Hyogo University of Teacher Education, Inspector of Curriculum Minis-
try of Education (supervisor)

Achievements(Publications):"Approaches to Social Studies Education"Gendai
Kyoikusha; "Research on Educational Content Development for World History",
Kazamashobo; "Creating History Classes on the World Stage"”, Meijitoshoshup-
pan Corporation

Symposium, Division II:
Discussion for the Future

In the field of education, new principles and models are frequently in-
troduced, and we are encouraged to make efforts to prepare for this.
However, it is rare for the appropriateness and effectiveness of models
to be supported factually. Not infrequently, they are simply explained by
the phrase "the needs of the era have changed." On this point, educa-
tion is not remarkably different from trend-driven phenomena such as
fashion. However, we are a group of professionals whose vocation is edu-
cational research. It is probably necessary for us to conduct our discus-
sions separate from any theory of education as a trend.

In Division II "Discussion for the Future" of this symposium, we plan
to discuss such ideas as follows. In brief, we will not debate whether re-
current education for teachers is necessary on an ideal or a priori basis.
Rather we shall try to clarify issues and future developments within the
context of a retrospective self-evaluation regarding how teachers who
studied at a teacher education graduate school used their experiences in
their careers, or whether they were unable to utilize the experience.

We invited five people to the symposium. From Korea, we invited two
people: Ms. Kim Jeong-Ha and Ms. Hong Sung-Min, who studied at the
Gyeongin University of Education and Daegu National University of Edu-
cation and now work as teachers at elementary schools. From Japan, we
invited three people who studied at the Hyogo Graduate School for
Teaching Professionals: Mr. Kouichi Tanaka, who is using his experience
in national educational administration, Dr. Yutaka Komeda who is utiliz-
ing his experience in local educational administration and at a newly con-
structed graduate school for teaching professionals, and Mr. Yukitoshi

Harada, who is using his experience on-site at an elementary school.

We asked the five teachers the below questions in advance of the sym-
posium. @ What did you expect on enrolling in graduate school? @
Were your goals fulfilled, or were they adjusted? @ How were the edu-
cational courses taken useful in your current work? @1In light of your
current work, what is further needed in teacher education graduate
schools?

The self-evaluation of each symposium member will be revealed in
this collection of summaries and in today's presentations, but the central
discussion will likely focus on the following points. (A) Regarding teacher
education graduate school curricula and programs, a) What is useful to
personal research, and what should be continued in the future? b) Specif-
ic proposals regarding what needs to be reformed, and how to reform it.
(B) Regarding the teacher education graduate school system and legal as-
pects, ¢) what aspects should be further continued and enhanced in the
future? d) What aspects should be abolished or restructured, or what
needs to be newly established? (C) Regarding experience in both Japan
and Korea, €) what can Japan learn from the experience and recommen-
dations of Korea? f) What can Korea learn from the experience and rec-
ommendations of Japan? g) What are the common features demanded of
teachers and teacher education graduate schools in the modern world,
regardless of national boundaries.

Although our time is limited, I hope that through this symposium we
will see the future shape of teacher education graduate schools in addi-
tion to the successes these schools have had in the past.
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Kouichi TANAKA

Chief government school inspector, the Elementary and Secondary Education
Burea, Ministory of Education,Culture, Sports, Science and Technology, Japan

Area of Expertise:School Education, Educational Processes, Japanese Lan-
guage Curriculum Education

Educational Qulification: Graduate of Hiroshima University Faculty of Educa-
tion/Faculty of Letters; Completed graduate school at HUTE

Employment History:Public High School Teacher; Prefectural Board of Educa-
tion Teachers' Consultant and Manager; General manager, prefectural Lifelong
Learning Center; Ministry of Education, Culture, Sports, Science and Technolo-
gy; Curriculum Inspector and Head School Inspector

Accomplishments of and problems with recurrent education
for teachers in graduate schools at this point in time

From the position of an educational policy maker in
charge of the content of the elementary and secondary
schools in Japan.

(MWhat were your expectations/objectives when you en-
tered university?

- After four years of employment by a school,l enrolled in order
to resolve several problems I had with educational guidance:
understanding students, course instruction,career building, etc.
‘I enrolled in order to develop my skills and abilities in acad-
emic research and study.

@ Were those expectations/objects achieved,or how, if
such was the case, did you revise them thereafter?
-The goals were completely achieved. It was useful for sorting
out and resolving the problems I had as an incumbent teacher
to take not only lectures on Japanese language education but
also lectures on the education process, understanding students,
and school education in general, which formed the fundamental
attitudes to and framework of education.

‘The program was useful in student guidance, class manage-
ment, class improvement, and deepening study in school.
‘From the experience as a supervisor of the prefecture board
of education engaged in advancement of high school education
(mainly in Japanese language education), the program made it
possible for me to provide school teachers systematic and time-

ly supports on the teaching plan, teaching methods, develop-
ment of teaching materials, and implementation of evaluations
in the Japanese language class.

®How are the curricula/programs you completed assist-
ing you in your current professional position?

‘Besides major subjects, some comprehensive courses enabled
me to deal with the issues of development of students® mind
and body, enhancement of teachersl ability, qualification, and
career from a holistic viewpoint.

@ From the viewpoint of your current professional posi-
tion, what do you think is further necessary in the curric-
ula/programs at graduate schools of education?

*The issues on education tend to become more diversified and
complicated, as the society becomes more sophisticated and
complex. We should consider requiring mandatorily every in-
cumbent teacher to study, in addition to their majors, some
general subjects such as educational policy, school manage-
ment as administrator, special support education, school evalua-
tion, lifelong learning, and others.
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Hyogo University of Teacher Education (HUTE) Educational and Social Survey Research
Center International Symposium 2008
The Pursuit of New Possibilities in Recurrent Education for Teachers: International

Comparison of Innovative Cases in Graduate Schools

Koichi Tanaka
Chief School Inspector
Ministry of Education, Culture, Sports, Science and Technology

Symposium Part II “Discussion for the Future”

<Text for all remarks>|

1. Expectations prior to enrollment (Objectives)
-- After four years of serving as a newly hired high school teacher after graduation
from university, I enrolled in HUTE to find solutions to several problems related
to educational guidance (including a teacher's understanding of students, course

instruction and career advancement,).

-- Another objective was to improve my academic research skills.

o I enrolled in the HUTE Graduate School of Education in April 1980 in its first year of
existence as a member of the first class, which comprised some 130 students. I majored
in Japanese Language in the Language Studies Course in the field of Subjects and
Related Areas of Education.

o Before enrollment, I worked as a high school teacher in Kagoshima Prefecture for four
years after graduating from university.

o During these years as a newly graduated young teacher, I took Japanese Language
classes, and performed student counseling and guidance, course guidance, and
guidance on extra-curricular club activities.

o All students were very diligent in their studies as well as in their extra-curricular club
activities.

o However, not a few students also had a variety of worries about their studies and
inter-human relations.

o While I did my best for the development and well-being of students as their homeroom
teacher and adviser, I became keenly aware of the need to acquire and enhance my own
abilities regarding my understanding of students, Japanese Language lessons, and my
qualifications as a teacher.

o I then learned of HUTE and decided to enroll.

133



o Upon the establishment of the HUTE Graduate School of Education in April 1980, I
enrolled as a member of its first class.

o It was the first example of recurrent education for in-service teachers in Japan, and I
enrolled in the Graduate School of Education with great expectations.

o Since HUTE is designed mainly for in-service teachers, it is unique in offering married

quarters for its students, and I moved in with my family.

2. Were the objectives met? Or, how were the objectives modified?

o The desired end was fully achieved. I took courses not only in Japanese language
education but also in courses covering the broad spectrum of school edcuation, including
work on the curriculum and on improving my understanding of students. This proved
helpful in sorting out and solving problems and challenges I faced while teaching. My
studies at HUTE helped develop my basic position and thinking about education.

o The experience of studying at HUTE helped me a lot with real-life situations at school.
later on, in such fields as student counseling and guidance, classroom management,
improved lessons, and deeper research.

o When I became involved in the promotion of high school education (mainly in the area of
Japanese Language education) in my capacity as supervisor of education at the prefectural
board of education, my studies at HUTE helped me to provide systematic guidance
regarding Japanese Language classroom lessons in such areas as teaching programs,

teaching methods, the development of teaching materials and performance evaluation.

o As the institution was a school for recurrent education for in-service teachers and we
enrolled as the first class, both the university and the students started the first year on
a trial-and-error basis.

o For the first two years, HUTE only had the Graduate School of Education, but it began
to accept undergraduate students in the third year. Thus, the first class had only
graduate students for this entire two-year period.

o While, to begin with, facilities and equipment at HUTE were not necessarily adequate,
the instructors, university employees and staff were all glowing with enthusiasm over
the opening of the new school, and their students discussed and cooperated on various
matters in an effort to enhance the value of their education and research.

o The curriculum, while centering on majors, was broadly and structurally designed to
cover the complete spectrum of society, education, in general, and school education,
overall.

o The curriculum, reflecting the nature of recurrent education for in-service teachers, was
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designed and developed on the basis of the philosophy that it is necessary and
important for students not only to attain further practical qualifications and skills as
teachers but also to have solid and broad views about education and society as a whole
and accurately recognize the role that school education should play.

o During my two years of research at HUTE in the above-mentioned curriculum, I worked
hard with fellow students from all over Japan.

o Most of my fellow graduate students were teaching staff at kindergartens, elementary
schools, junior high schools and high schools. Some were graduates from undergraduate
schools.

o Through my research at HUTE, my aims were completely achieved.

o I took courses not only in Japanese Language education but also in courses covering the
broad spectrum of school education, including the curriculum and teachers'
understanding of students, which proved helpful in sorting out and solving the
problems and challenges I faced as a teacher. My studies at HUTE helped develop my
basic position and thinking about education.

o The experience of studying at HUTE helped me a lot with real life situations at school
later on, in such fields as student counseling and guidance, classroom management,
improved lessons, and deeper research.

o When I became involved in the promotion of high school education (mainly in the area of
Japanese Language education) in my capacity as supervisor of education at the
prefectural board of education, my studies at HUTE helped me to provide systematic
guidance on dJapanese Language lessons in such areas as teaching programs,
methodology, the development of teaching materials and evaluation.

o After serving as a supervisor of education, I took charge of personnel management and
lifelong learning at the prefectural board of education by making good use of both my
broad research and studies at HUTE and the nationwide human network that I had
developed at HUTE.

3. Is the curriculum at HUTE useful in your current job?
o Since the curriculum covered a comprehensive range of subjects in addition to
my major, it has helped me to have an overall perspective in addressing all
aspects ranging from the physical and mental growth of students and the

improvement of their academic abilities to the attainment of better teacher

qualifications and career development

o I am currently on the staff of a team involved in overall elementary and secondary
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education in Japan.

o Specifically, I am engaged in the development of curriculum criteria covering elementary
schools to high schools (Educational Guidelines).

o Following the announcement of the New Educational Guidelines, I am currently working
for the widespread understanding of the new guidelines by visiting boards of education,
schools and educational organizations across Japan.

o One of the major objectives of the New Educational Guidelines is to improve language
activities in all subjects. As part of that effort, nationwide workshops are being held on
how to achieve the improvement of language activities in subjects other than the
Japanese Language through teacher training sessions.

o Furthermore, I am involved in the planning, implementation and evaluation of various
policy initiatives at the national level, including school evaluation and national surveys

on academic performance in order to solve various problems in school education.

4. Given my current work, what is further needed (in the curriculum) in my view?
o Problems in school education are getting increasingly varied and difficult due to
the sophistication and complexity of society. It seems necessary to consider
making it compulsory for all in-service teachers to learn, on top of their majors,
about educational administration, school management and managerial

positions, special needs education, school evaluation, lifelong learning, etc.

o It is likely that, going forward, school education will come under increasing pressure to
solve a variety of problems.

o In fact, schools are currently faced with a mountain of problems already, ranging from
the enhancement of scholastic performance and bullying and truancy problems to
networking and liaison between schools, cooperation and coordination between schools
and communities, and better qualifications for teachers.

o The Fundamental Law of Education (or the Basic Education Law) was revised for the
first time in about 60 years, and, subsequently, the School Education Law was also
revised.

o In the wake of the revisions to the Fundamental Law of Education and the School
Education Law as well as the revised Educational Guidelines, the New Educational
Guidelines are designed to nurture among children the “zest for life,” or the capacity to
live through times of major changes in an independent way.

o Both the revisions in the law and the revision to the Educational Guidelines were
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intended to solve the above-mentioned problems.

o However, it is difficult for an individual teacher to have a major impact on the full range
of these problems.

o Reflecting the complexity and diversification of society, schools in the future will likely
be confronted with a plethora of challenges. Going forward, schools will be tested for
how they function as an organization, in addition to having to make efforts to improve
the qualifications of individual teachers.

o Moreover, as the situations inside schools are closely linked to outside developments and
circumstances, it will become important to stay alert to the total picture at all times.

o From such a perspective, it will be necessary for school teachers, even those in
non-managerial positions, to take a continual interest in developments at schools as a
whole, the relations between schools and society, and in ongoing changes in society.

o For recurrent education in the future, it is of particular importance to focus on education
on the basis of a comprehensive perspective on school education overall, including
school management and the grading of schools. In addition, practical training or classes
on educational administration are necessary.

o I hope that HUTE will constantly anticipate changes in society and offer education that
responds flexibly and promptly to problems and issues in school education.

o I also hope that HUTE will remain able to provide education that serves as a useful
reference in both content and quality for other universities as a graduate school of
education for teachers and also as a university that offers educational programs for the

renewal of teacher’s licenses.
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Yutaka KOMEDA

Professor, Graduate School of HUTE

Area of Expertise:Education in Social Studies

Educational Qulification: Completed Graduate School of HUTE, Science of
School Education Master Course; Completed Joint Graduate School (Ph.D.
Program) in Science of School Education,HUTE, received Doctorate (School
Education Studies, 2007)

Employment History:Teacher's Consultant for Nara Prefectural Board of
Education Division of School Education Guidance; Teacher's Consultant for
Kashihara City Board of Education Division of School Education Guidance;
Professor at Hyogo University of Teacher Education Graduate School Sci-
ence of School Education

Achievements(Publications):As editor: "Models of Social Studies Classes for
Building "Linguistic Skills" (Elementary School Edition)" , Meijitoshoshuppan; As
co-author: "Debate and Controversy Surrounding Human Rights and the Cre-
ation of School Classes" , Meijitoshoshuppan

Teaching staff recurrent education in the Hyogo University
of Teacher Education social studies course

1.Domestic study visit to the Hyogo University of
Teacher Education social studies course, and afterward
After Public elementary school teachers (five years) and pub-
lic middle school teachers (twelve years, two-year domestic
study visit to social studies course), Board of Education Super-
visor of Education (ten years), this university's professors
(three years)
OWhat did you expect from the social studies course? ODid
you fulfill your goals?
‘I want to get away from social studies classes based on the
rote-teaching of information.I want to have my own theory of
class structure.
I was able to acquire "conceptual inquiry and analysis of value
in social studies" class structure theory,which enables planning
and analysis of classes.

2.Hyogo University of Teacher Education social studies
course educational process and work

OHow the educational courses I took were useful in my cur-
rent work.

-In addition to "conceptual inquiry and analysis of value in so-
cial studies" class structure theory,I was able to broadly and
deeply study the social sciences which provide structure to so-
cial studies. This enabled me to bolster daily classes and the
Social Studies Educational Research Society (Director General)
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from the theoretical side. Also,as a teacher's consultant I was
able to concretely develop guidance/advice based on my clas-
ses.

‘Because "conceptual inquiry and analysis of value in social
studies" class structure theory is highly versatile,] am able to
incorporate it into social studies courses and class practical
leader course lectures and exercises.

OWhat is further needed in light of current work in the educa-
tional process?

‘In my masters'thesis 1 suggested a "class model" based on
theory.However,I went into education administration without
putting it into practiceIn the class practical leader course
(Graduate School for Teaching Professionals),practice is empha-
sized. An educational process with a substantial cycle consist-
ing of "creation of a 'class model'class practice during train-
ing.revision of theory and class model "would be desirable."
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Recurrent Education for Teachers at the Social Sciences and Humanities Course,
Graduate School of Education, Hyogo University of Teacher Education (HUTE)

Yutaka Komeda
Professor, HUTE Graduate School of Education

1. Studying at the Social Sciences and Humanities Course, Graduate School of Education,

Hyogo University of Teacher Education, and my Subsequent Career

(1) Enrolling in HUTE in Mid-Career

I spent three years as a public elementary school teacher in Nagoya, Aichi Prefecture.
During this period, I took part in the Nagoya Municipal Society for Research on Social
Studies Education and took up “traditional industry” for the fifth grade; this was cited in
the Educational Guidelines for 1977 as an experimental class for the training of new
recruits. In my third year, I led a fourth-grade class in “Highland Vegetables in the
Nobeyama Highland” as an experimental lesson. In my three years in Nagoya, I was
thoroughly trained in the preparation of experimental classes as well as in the writing of
teaching plans.

I then returned to Kashihara, Nara Prefecture, where I spent two years as a public
elementary school teacher and five years as a public junior high school social studies
teacher. In those years, school education revolved around human rights education, and
little attention was paid to course education. As a matter of course then, no one came
forward to lead an experimental class in a course for the training of new recruits. I led an
experimental class for the training of new recruits in Nara Prefecture. After my transfer to
the public junior high school, I led a class (geography: “Agriculture in Southern Shikoku —
the Forced Culture of Green Peppers”) at a workshop of the Nara Prefectural Junior High
School Society for Research on Social Studies Education. Prof. Heiwa Hoshimura of Hyogo
University of Teacher Education (HUTE) supervised the classes and delivered a
commemorative lecture at the workshop. Prof. Hoshimura suggested that I study at a
graduate school for teachers in Japan in order to develop new classes on the basis of my
experiences as a public elementary school teacher (five years) and a public junior high

school teacher (five years).
(2) The expectations upon enrolling in the social studies course; whether my objectives

were met

After my transfer to the junior high school, my entire focus was on classes that
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provided a somewhat fragmented knowledge for students who were keenly conscious of
their high school entrance examinations. I wanted to break away from such classes and
develop my own theory of instructional design, but busy school schedules, packed with the
supervision of extra-curricular club activities and student counseling and guidance, left me
very little time to mull over my classes. I had absolutely no opportunity to ask fellow
teachers to review my classes. By chance, I got an opportunity to conduct a class at a
workshop of the Nara Prefectural Junior High School Society for Research on Social
Studies Education, and got the chance to study at HUTE, as described in (1).

At HUTE, I joined a seminar-type class hosted by Prof. Kazuhiko Iwata, and learned
how to design classes based on concept exploration/value analysis-based social studies,
which is used for the design and analysis of social studies classes. As I majored in folklore
at undergraduate school, I wrote a master’s thesis on this research which incorporated my
undergraduate research results in teaching junior high school level history, and proposed a
class model in line with the theory of instructional design for social studies based on
concept exploration. A study group on junior high school social studies in Kyushu
replicated this class model.

After returning to the junior high school, I continued with practical research on the
theory of instructional design for concept exploration/value analysis-based social studies in
a private study group with fellow teachers. Later, six of the study group’s colleagues
enrolled in HUTE’s social sciences and humanities course, and they are now all active at

their respective workplaces.

2. Curriculum of the Social Sciences and Humanities Course, Graduate School of

Education, Hyogo University of Teacher Education, and Work

(1) Is the curriculum I took at HUTE instrumental in current work?

At HUTE, I had an opportunity to engage in the broad and deep study of various
aspects of social science in social studies together with the theory of instructional design
for concept exploration/value analysis-based social studies. This experience provided me
with a theoretical background both for my school classes and for my job as
secretary-general of the Nara Prefectural Junior High School Society for Research on
Social Studies Education. Later on, I was recruited as a supervisor of education for social
studies at the Nara Prefectural Board of Education. As the theory of instructional design
for concept exploration/value analysis-based social studies is a very practical theory, it
allowed me to provide concrete and appropriate guidance and advice as supervisor of

education that was very much in line with actual practice in social studies classes.
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(2) Given my current work, what is further needed in the curriculum in my view?

While serving as a supervisor of education, I studied at HUTE’s Joint Graduate
School (Ph.D. Program) in the Science of School Education, again receiving guidance from
Prof. Kazuhiko Iwata. I obtained a degree after studying the theory of instructional design
and class practice in elementary school “geography” since the Meiji period. I am now in my
third year as a professor at the HUTE Graduate School of Education (Curriculum and
Instruction for Expert Teachers).

During the previous master’s course, I proposed a “class instruction model” based on
the theory that I had constructed. While the class model was being subjected to a check
examination, I was appointed supervisor of school education for social studies without
having practiced such model-based classes on my own. I hope to see an increase in the
number of fellow teachers who will put into practice this “class model”, which I proposed in
my master’s thesis, and come back to an academic society at HUTE. I would like to
manage the academic society in this way.

HUTE is a graduate school for teachers. The pressing issues we now face are as
follows. One, we need to nurture teachers so that they can teach adequate classes . Two,
we need to improve the competence of in-service teachers who have come back from the
experience of studying at graduate schools of education elsewhere. These are important
challenges, particularly for elementary and junior high school teachers, who are the
backbone of the nation’s compulsory education.

On the basis of 15 years of experience on the educational frontline and 10 years in
educational administration, I acutely recognize the importance of nurturing and of
providing recurrent education for teachers so that they can play a proper role in their
classes.

In the newly created Curriculum and Instruction for Expert Teachers, we give
weight to practical subjects by awarding 10 credits. In the future, it is desired that the
curriculum will be so devised as to further improve the cycle of “construction of class
theories — development of class models — practical class training — modification of

theories and class models.”
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Chief Teacher of Elementary School Attached to the Hyogo University
of Teacher Education

Area of Expertise:Life Environment Studies, Natural Sciences

Educational Qulification: Hyogo University of Teacher Education Science of
School Education Educational Direction Course

Employment History:Teacher at Hyogo Prefecture Public School, Hyogo Prefec-
tural Board of Education Specialized Promoter, Teacher at Elementary School At-
tached to the HUTE.

Achievements(Publications):Research on Effects of Generative Conception
Correction on Scientific Conception Formation: Elementary School "Derivation of
Potato Starch"; Integrated Study Cultivated in "The Human Power to Survive"
Buntan Shippitsu

What graduate school recurrent education has given me

1. What | expected on entering graduate school.

Before entering graduate school, I made efforts to improve
myself, such as joining various research societies and attend-
ing research conferences. I felt that something was missing, or
rather that there were limits to my abilities; I wanted to im-
prove my capabilities and felt a strong desire to learn again. I
also had a combination of other reasons for entering graduate
school: I wanted to explore the topic I was researching at that
time more deeply, and I wanted to receive more specialized re-
search guidance.

2. Did | achieve or adjust my goals?

Not only did graduate school education provide me with
much information and knowledge that I wanted, I also re-
learned the fundamentals of research on educational practices.
The greatest benefit was that I was able to meet teachers
from the university staff and like-minded teaching staff from
all over the country. While my handling of my research topic
was not rigorous, and I adjusted it with a great deal of help
from my academic advisor, this in itself was an achievement.

3. Were the educational courses | took useful in my cur-
rent work?

I have had experience in various different places, such as
public elementary schools, the board of education, and attached
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elementary schools; in a number of senses, I think that I have
utilized much of the experience and learning I gained at grad-
uate school in my subsequent teaching career. There were
some things that are directly useful, but mainly my education
supports my work like the large ice mass underneath an ice-
berg.

4. What is further needed in the educational process in
light of current work?

I think that expanding research on educational methods that
are adapted to practice is indispensable. Going into the work-
place and sharing learning and research from graduate school
with teachers in the workplace will expand the graduate
school educational courses. I think the opportunity for that
kind of recurrent education is needed. Currently, the Hyogo
University of Teacher Education has already begun this in the
form of the Graduate School for Teaching Professionals, and I
have high expectations for it.
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The Elementary School attached to Hyogo University of Teacher Education (HUTE)

Yukitoshi Harada
Chief Teacher, Elementary School Teacher attached to HUTE

1. My expectations when entering the HUTE Graduate Studies Program

First, I should explain what my situation was before entering graduate school. As
an undergraduate, I majored in agricultural engineering. As a result, on graduating
from university the teacher’s license I had received allowed me to teach science and
agriculture at the high school level, and science at the junior high school level. This
being the case, my career in education began as a high school science teacher. I had
been wanting to teach in elementary school, and after some detours I got my elementary
school teacher’s license, and was able to pursue teaching at that level.

Since it was my dream to teach in elementary school, when I started I did my best
In my own way to meet the needs of the students. After about five years, however, 1
gradually felt the limit of my capability. Questions began to enter my mind, such as,
“Was the way I taught correct?” or, “Maybe I lacked the practical theory necessary to
teach in elementary school?”

To remedy my misgivings, I upgraded my teacher’s license qualification from
second to first class. I accomplished this by taking correspondence courses, but since the
learning processes was mostly on an individual basis, I was not fully satisfied.
Therefore, I endeavored to improve myself by joining various study groups and actively
attended training courses. Some examples of study groups I was involved in were for
lesson planning, educational technology, and classroom dynamics.

Since these were all areas I sought improvement, it was good to affiliate with
other like-minded teachers for serious study and discussions. But discussing problems
with other educators in a similar situation has its limitations. Through this experience I
came to see the need for ongoing advice from someone able to provide the necessary
theoretical follow-up. Here again I seemed to have hit a wall. It seemed to me that it
was hard to apply much of what I had learned at university in the elementary school
classroom, so I wished to upgrade my teaching capacity. This strengthened my desire to
have an opportunity to learn again. Combined with a wish to deepen my understanding
of the topic I was studying at the time and receive more specialized instruction, I

entered graduate school.

2. Goals Achieved and Modifications Made
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By entering the graduate studies program, I not only gained access to information
and knowledge I sought, but was reeducated in the fundamentals of what research on
educational practice involved.

At first my research theme was very vague, and it only seems like yesterday that I
received constructive criticism and instruction from my advisor. As I explained already,
my wish to do something about the problems I faced and the much too strong desire to
improve my capabilities had caused my object of research to become too broad. I had lost
sight of the concrete research I needed to accomplish over the next two years. It took
some time for me to find what this was to be. My days were spent cloistered in the
library reading articles and works by specialists, and preparing seminar class
presentations that were critically evaluated and given suggestions for further study.

Although I arrived at it indirectly, I was able to learn the way to link practical
problems with topics of research. It wasn’t so much a process of improving my ideas, but
of discovering what it was that I wanted. I don’t think this was a waste of time.

Moreover, I came to treasure the relationships established with the many
university faculty members and other like-minded teachers from all over the country
who also were enrolled in the graduate studies program. Because of my naive
understanding of research, I am indebted to my advising instructor for the help I
received, even though it meant that I had to modify my topic of research. That was a

positive outcome

3. Was the Curriculum Useful for My Present Work?

In my case I enrolled in the Department of Curriculum Development and
Instruction. Much of the theory and content was directly applicable in the workplace.
The instruction gave me a further advantage in learning how to analyze and pursue
solutions for my personal topic in educational practice in ways that are not readily
visible.

After completing graduate studies, I have been employed in public elementary
schools, local boards of education and an elementary school attached to a university. In
various ways what I learned and experienced at graduate school has found application
in my following career as an educator. There has been much of direct use, but like the
large mass of ice underneath an iceberg, I feel I learned much more in addition that
gives me a foundation for my present work.

At elementary schools, for example, I actively initiated study groups for the
teaching of school subjects and on overall school issues with the knowledge I gained at

graduate school. Also, when employed at the board of education, the knowledge gained
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in the graduate program provided an impetus for actively promoting improvements
within my jurisdiction’s educational institutions.

Above all, because of my enrollment in the graduate school of HUTE, I have had
two opportunities to spend time at its attached elementary school as an exchange
instructor. The first time was a four-year period starting in 1997. During the first half of
that four-year term I conducted curriculum research focusing on first to third grade
education, especially on life environment studies. My analytical perspective and ability
to organize research learned through the experience at graduate school played a
significant role. It has also been useful in my instruction of student teachers.

In the last half of my first term and the current second exchange term starting in
2006, I was placed in the position of curriculum coordinator and became more deeply
involved with school administration. Being in this position it is necessary for one to
have a broader perspective of school education, and it requires the ability to manage
various jobs simultaneously. Also, teachers at schools attached to universities are
expected to conduct research as part of their jobs. As I have already mentioned, it is on
these occasions that what I learned at graduate school provides a backbone that allows

me to accomplish my everyday work.

4. What is necessary for the graduate educational curriculum from my perspective as an
elementary school teacher?

It seems to me that today, we need research on a methodology of education based
on practice. From my experience, or actual past shortcomings, I would suggest that
there is too little opportunity for the graduate student to visit actual schools and ask for
opinions concerning their research. After all, these students sent from actual schools
come with their own problems of concern, and for them to continue holding a clear
perspective of these concerns, it is necessary for them to revisit the classroom regularly
for reconfirmation.

In this sense, the graduate school curriculum should be developed so that teachers
can leave their workplaces to learn and research at the graduate level and at the same
time share that learning with instructors who are actually teaching at schools. I think
this is a necessary component of recurrent education. At present, HUTE has started
this in the form of Graduate School for Teaching Professionals, and much can be

expected from this in the future.
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Professional development for teachers
in the graduate school of education

I recognized after my undergraduate schooling that a uni-
versity degree in education is not intended for students
who possess a well-developed talent for teaching but is in-
stead intended for those who have the potential to be good
teachers. Through a considerable amount of effort and
study, this potential can then be realized. An understand-
ing of how a student learns can be enhanced by continuous
training and studying.

There are many kinds of in-service training in Korea,
which are conducted through either a school or a metropoli-
tan office of education. The goal of these institutions is to
deliver high-quality training for teachers. Through such
training, teachers are influenced, sensitized and motivated.
An added benefit of this training is that they can enhance
the work of other teachers in the school in which they
teach. Usually, a short period of in-service training is arran-
ged during each term and longer in-service training is ar-
ranged during summer or winter vacation. Lately in Daegu,
topics that have been studied focus on creativity, discus-
sion and English education. However, a teacher who wishes
to study a particular area of education more deeply and in
an academic context will usually attend graduate school.

The approach I am proposing focuses on the graduate
school of education and how it functions in light of my MA
course experience. At the end of this article, I wish to sug-

gest a few ideas with respect to the methods of teacher
education.
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Professional development for teachers
in the graduate school of education

Sungmin Hong
Sinheung Primary School, Daegu, Korea

Introduction

I recognized after my undergraduate schooling that a university degree in
education is not intended for students who possess a well-developed talent for teaching
but is instead intended for those who have the potential to be good teachers. Through a
considerable amount of effort and study, this potential can then be realized. An
understanding of how a student learns can be enhanced by continuous training and

studying.

There are many kinds of in-service training in Korea, which are conducted
through either a school or a metropolitan office of education. The goal of these
institutions is to deliver high-quality training for teachers. Through such training,
teachers are influenced, sensitized and motivated. An added benefit of this training is
that they can enhance the work of other teachers in the school in which they teach.
Usually, a short period of in-service training is arranged during each term and longer in-
service training is arranged during summer or winter vacation. Lately in Daegu, topics
that have been studied focus on creativity, discussion and English education. However, a
teacher who wishes to study a particular area of education more deeply and in an

academic context will usually attend graduate school.
The approach I am proposing focuses on the graduate school of education and

how it functions in light of my MA course experience. At the end of this article, I wish

to suggest a few ideas with respect to the methods of teacher education.
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About the graduate school of education

Overview

The duration of graduate school is two-and-a-half years on a part-time basis and
consists of five or six terms. A teacher enrolls as a part-time student and attends classes
after work. Of course, there are some teachers studying as full-time students, in which
case, they take a temporary absence from their school. However, many teachers manage

to both study and work.

I majored in education and mathematics education for my undergraduate degree.
As mathematics was an attractive field to me, I decided to study it more deeply in

graduate school.

Many lectures were given on a diversity of topics, including perspectives on
primary education, methods of student learning, how to use materials and tools, etc.

These topics were addressed, discussed and explored.

We had a great deal of theoretical work to do with respect to issues involving
the methods by which educational theories are applied in a real classroom. We read
many original texts pertaining to math education and were assigned coursework

assignments every term. To complete the course, a mandatory dissertation was written.
The benefits of the MA course

From my point of view, graduate school confers greater benefits than in-service
training in several ways. Firstly, teachers can be more actively involved in the learning
process in comparison with in-service training. As a result of in-service training,
teachers usually become “good watchers” by virtue of their participation in the
classroom. Secondly, my collaboration with other professional teachers who possess a
wealth of varied experience gave me many practical ideas with respect to classroom

management.
As a result of completing my dissertation, I now possess a deep understanding

of mathematics research; specifically, I now understand how to select a topic, collect

and analyze data, and conduct a survey...etc. I also enhanced my understanding of the
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perspectives that underlie the primary school mathematical curriculum. Furthermore, I
now understand how to utilize textbooks and materials effectively using both theory and

practical reasoning.
A Further Expectation

It is not easy to discuss experiences or opinions about the topics of a particular
subject regularly at schools and in-service training. In graduate schools, however, it is a
great merit to be able to have debates and share thoughts at regular intervals with peer-
teachers who studies the same subject academically and with professors who studies
theories. Therefore, I would like discussion courses to be enhanced and furthermore, to
be lasted even after the graduation of graduate schools.

Conclusions

The knowledge we possess would be useless without making an effort to update
it daily. There is certainly a big gap between the past and the future, and many changes

have taken place in all parts of our lives including education.

Beyond the academic sphere, it is clear that teachers should have the chance to
share their educational experiences with their peers and interact with their fellow
educators. Teachers should have the opportunity to reflect upon their knowledge of the
tools and curriculum through collaborative projects and practical workshops. We are
living in the 21 century and we need to narrow the gap between the “actual” and
“ideal” classroom.
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Viewpoints of an Elementary School Teacher
in the Republic of Korea

I appreciate that I am invited to and get a chance to rep-
resent Korean elementary teachers.

I graduated from Gyeongin National University of Educa-
tion in Korea. Gyeongin National University of Education
aims to teach and study profound academic theories and
methods for the development of the nation and human soci-
ety. Also, this University trains students to be leaders, and
cultivate competent teachers for elementary school educa-
tion.

I, however, didn't have any ideas or expectations when I
entered this university. Some of the students in Korea
choose a university as not based on a future career rather
on test score. So did me. I was so sick when I was in 12th
grade. I wasn't able to concentrate on my studies. So I
wasn't able to follow my dream. It means I had no objec-
tives before entering into university. I was just frustrated
that why I had to abandon my dream. I met many seniors
and professors when I was a freshman in the university. I
got to know what teaching is because of them. I decided
that I would prepare myself for career in education.

Second, I revised my expectations and objectives there-
after. There are three types of training courses in Kyeon-
gin National University of education; Practicum in class-
room Observation, Practicum in Subject Teaching,
Practicum in Classroom Instruction. I took the course of
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Practicum in Classroom Observation when I was a sopho-
more. At that time, I got a big awareness what teacherls
role is. I just thought teaching is delivering knowledge be-
fore that. That is my misunderstanding about what teach-
ing is and what education is. Teachers have to control all
situations in classroom. Teachers must have knowledge as
well as humanity.

Third, I want to mention how the curriculums/programs
assist me to complete my current professional position. We
have ten major departments. There are a lot of courses;
Education Theories, Early Childhood Education, Subject
Education, Extra Curricular Activities. Social Service, Prac-
tice for Teaching, Thesis. I was in the mathematics educa-
tion department. Mathematics education courses are spe-
cial for me. The goal of the mathematics education
department is to prepare prospective elementary teachers
to be experts in elementary mathematics education. The
curriculum of mathematics education is designed to inte-
grate theoretical and practical learning. Theoretical learn-
ing refers to acquired from theoretical learning and gain-
ing applicable knowledge from the practice; The
Theoretical Courses Introduction to Algebra, Introduction
to Geometry, Introduction to Analysis, Set Theory, Topolo-
gy, and The Theory of Probability and Statistics. I didn't
know why I needed to learn those kinds of theories to
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teach elementary school students. I thought I couldn't have
chance to teach complex mathematics to elementary school
students. But I made it sense in the real classroom. That's
why I can teach well when I have systemic and deep
knowledge.

The practical courses are very useful for me including
Didactics of Elementary Mathematics Education, Mathemat-
ics Materials Development, Guidance for Mathematics Prob-
lem Solving, and Introduction to Psychology of Mathemat-
ics.

Fourth, the curriculums of this university were useful to
me. But I want to point out one thing. Every person has
his or her own disposition. For example, I like mathematics
and science and art. And I don't like social education and
Korean. I want to teach what I like. But I have to teach ev-
ery subject in the elementary school. I'm sure I can teach
well mathematics better than society class. I suggest we'd
divide into three or four part as their disposition rather
than every course for every subject. I have been studying
mathematics continuously for many years in the master
and doctorate course. I have been teaching elementary
school student for 11 years. But I still find it difficult to
know how to teach mathematics. So I suggest that universi-
ty students attending Kyeongin National University of edu-
cation be allowed to focus on the core curriculum in re-

gards to their major. Furthermore, I hope the elementary
school's policy will be changed so that homeroom teachers
can focus on the core subject in regards to their major.
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Viewpoints of an Elementary School Teacher

in the Republic of Korea

JEONGHA Kim (Incheon Gunji Elementary School in Korea)

[ appreciate that I was invited to and got a chance to represent Korean
elementary teachers.

[ graduated from Gyeongin National University of Education in Korea.
Gyeongin National University of Education aims to teach and study profound
academic theories and methods for the development of the nation and human
society. Also, this University trains students to be leaders, and cultivate competent
teachers for elementary school education. Geongin National University of Education
has always been evaluated as one of the best universities by the Ministry of
Education and Human Resources Development as well as by the media. The
University is making the best efforts for the development of elementary school
education.

I, however, didn’t have any ideas or expectations when [ entered my
university. Some of the students in Korea choice of a university are not based on
a future career , but rather on a test score. Such was my case. | was so ill when I
was in the 12" grade, that I wasn’t able to concentrate on my studies. So I wasn’t
able to follow my dream. It means [ had no objectives before entering into
university. I was just frustrated that why I had to abandon my dream. I met many
seniors and professors when I was a freshman in the university. I got to know what
teaching is because of them. I decided that [ would prepare myself for a career in
education. But it was not easy that the requirements for graduating university are
met. [ have to study a lot of subjects. As you know, elementary school teachers
have to teach lots of subjects. Of course these days, the system of school has been
changed. Some subjects, for example English, Physical Education, and Science are
taught by a professional teacher. But with the exception of those kinds of subjects,
homeroom teachers have to cover everything else. Further more, they have to
control the children’s everyday life and affairs as related to education. School is so
complex. All of these responsibilities make me afraid to be a teacher.

Second, | revised my expectations and objectives thereafter. There are three

types of training courses in Gyeongin National University of Education; Practicum
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in Classroom Observation, Practicum in Subject Teaching and Practicum in
Classroom Instruction. I took the course of Practicum in Classroom Observation
when [ was a sophomore. At that time, [ became aware of what a teacher’s role is.
Before taking this course, I just thought teaching delivers knowledge. That is my
misunderstanding about what teaching is and what education is. Teachers have to
control everything in the classroom. Teachers must have knowledge as well as
human nature. Children are very energetic. They don’t stay in one place and don’t
stop thinking and talking. Teachers are very busy controlling them and
simultaneously teach subjects. I thought that every teacher takes a rest after every
class. But I was wrong. They take care for their students’ private documents and
consult them and their parents. Every school has lots of events every year. For
example, field trips, drawing contest and composition, English speaking contest and
so on. So they have to prepare for that event. I recognized that a teacher’s role is
very complex and important. I gave a class for fourth grade during that training
period. I made the teaching plan before that with my classmate and homeroom
teacher. We made many materials for class and discuss. I was so nervous so I
couldn’t sleep at all. I felt that the stage in classroom is so huge. And [ felt a lot of
responsibilities. At the same time [ was able to see the twinkle in children’s eyes. I
fell in love children’s beautiful eyes. 1 studied hard after training. I become
interested in art. I learned to play the flute and drawn pictures to cover the art
class. And I made a club for performance with song and act on ideal education.
These things contributed to who I am.

Third, I want to mention how the curriculums/programs assist me to complete
my current professional position. We have ten major departments. There are a lot
of courses; Education Theories, Early Childhood Education, Subject Education,
Extra Curricular Activities. Social Service, Practice for Teaching and Thesis. I had
to study many subjects. That’s why elementary school requires teachers who can
teach all subjects. That’s why elementary school’s mind is different from secondary
school. The most important position of elementary school’s goal is to cultivate them
as a person. So every university student studies Elementary Education as a major.
And then every student chooses their minor. I was in the mathematics education
department. Mathematics education courses are special for me. The goal of the
mathematics education department is to prepare prospective elementary teachers
to be experts in elementary mathematics education. The curriculum of mathematics
education is designed to integrate theoretical and practical learning. Theoretical

learning refers to acquired from theoretical learning and gaining applicable
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knowledge from the practice; The Theoretical Courses Introduction to Algebra,
Introduction to Geometry, Introduction to Analysis, Set Theory, Topology, and The
Theory of Probability and Statistics. I didn’t know why [ needed to learn those
kinds of theories to teach elementary school students. I thought I wouldn’t need to
teach complex mathematics to elementary school students. But I made it sense in
the real classroom. That’s why I can teach well when [ have systemic and deep
knowledge. I have studied mathematical education for many years. I, however, feel
always that I need to study more on my major.

The practical courses of mathematic education department are very useful to
me including Didactics of Elementary Mathematics Education, Mathematics
Materials Development, Guidance for Mathematics Problem Solving, and
Introduction to Psychology of Mathematics. I saw that teaching is different from
knowing. So we need also teaching skills and didactics mind. Fortunately, Geongin
National University of Education has a graduate school. Graduate school of
education was open on March 2, 1996 in order to produce competent educators for
the advancement of elementary education. A lot of teachers need to study their
major more.

In order to face the challenges of the internationalizing modern society, the
university is expanding relationships with other renowned education institutions
overseas and make various academic agreements for exchanging professors and
students, and conducting research projects together. This will lead many students
and teachers to become a frontier in the globalization of education.

Fourth, the university offers much kind of program after being a teacher. In
order to sharpen their qualifications and teaching skills with new knowledge, to
enhance their professionalism, and to further contribute to the advancement of
Korean elementary education system, the Elementary Teachers Training Center
was established in March 1963 under the regulating ordinance from the Ministry of
Education. The training courses are divided into two sections: Qualification Training
Course and Job—-Related Training Course. Qualifications Training Courses are to
help teachers obtain higher degrees of teaching certificate and to help to develop
teachers' qualification and acquire new educational theories and skills. Job Related
Training Course are to provide teachers with intensive training on practical
knowledge, skills and information.

On the basis of the Korean educational ideology and Gyeongin's educational
philosophy, Life-Long Education Center was established in August 16, 1995. The

Center provides the community members educational opportunities realizing the
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idea of continual education. In September 18, 1995, the center opened its first
semester with many classes

Finally, I want to suggest two kinds of programs for professional teachers.

First, I suggest that every person has his or her own disposition. For example,
I like mathematics and science and art. And I don’t like social education and Korean.
[ want to teach what I like. But I have to teach every subject in the elementary
school. I'm sure I can teach mathematics much better than society class. I suggest
we’d divide into three or four parts according to the teachers’ disposition rather
than teaching every course for every subject. I have been studying mathematics
continuously for many years in the master and doctorate courses. 1 have been
teaching elementary school students for 11 years. But I still find it difficult to know
how to teach mathematics. So I suggest that university students attending Gyeongin
National University of education be allowed to focus on the core curriculum in
regards to their major. Furthermore, I hope the elementary school’s policy will be
changed so that homeroom teachers can focus on the core subjects in regards to
their major.

Secondly, | suggest that teachers get a chance to upgrade their teaching skills.
We have sabbatical year for university professors. They can research their paper
and the other country’s culture. I suggest that every teacher who wants to upgrade
their teaching skills and knowledge can have that kind of period; for example,
sabbatical year or research year. Actually, I was a teacher trainee of
Munbukagakushou in Japan from 2004 to 2006. I studied mathematics education in
the Thukuba University in Japan. My advisor was Prof. Simizu. [ visited a lot of
elementary schools in Japan thanks to my professor. Many Schools wants to invite
him and wants to get a good advice for mathematics education. I was allowed to
visit several schools with Prof. Simizu. [ got a good chance to investigate and
observe many classes which were planed by good teachers. They were very kind
for students and had confidence for themselves. They discussed the class with Prof.
Simizu after class. I was able to feel their passion to make good mathematics class.
At that time, I met three Japanese teachers. They were trainee for one year or a
half year in the University of Thukuba in Japan. I was really impressed by that. We
don’t have that kind of program for teachers in Korea. Of course I had a special
chance because of passing the test. It was really good experience for me. That
encourages me to study more and try more cases in the classroom. [ was writing
my paper on the promoting student’s mathematical reasoning at that time. I

understood that it is very difficult to derive and present students thinking. I could
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teach directly Japanese students in Tokyo and in Thukuba. And I am studying
continuously mathematics In doctorate courses. [, especially, focus on the
mathematical reasoning and justification of elementary school students. If teachers
have that same opportunity to research and observe many other classes, they will
be more professional.

We really want to be good teachers and achieve our goals in life. The
universities of education like the Hyogo Teacher University and Gyeongin national
University of Education and so on can help us and potential teachers. Their good
programs and curriculum allow us to come close our goals. I will always appreciate
that I was at Gyeongin National University of Education. I am here and I can speak
thanks to good professor and good curriculum of the university.

Lastly, I promise you I’ll do my best to be better teacher. And I will study
more to help other teachers. I really hope that I can share of my all experience with
other teachers and potential teachers.

Thank you.
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Viewpoints of an Elementary
School Teacher
in the Republic of Korea

P

Were those expectation/objects
achieved, or how, if such was
the case, did you revise them
thereafter?

How are the curriculums/programs
you completed assisting you in the
current professional position?

@ hank you
for your

listening.
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What were your expectations/
objectives when you entered
university?

Three types of training courses

Practicum in Classroom Observation

v
Practicum in Subject Teaching

\

Practicum in Classroom Instruction

What further do you think are
necessary in the
curriculums/programs at graduate

chools of education?
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